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This research covers the socialist reform of kindergarten education in the Central and Eastern European mac-
roregion. Within that, it focuses on the specificities of Hungary and Czechoslovakia. The reform started in
1948 had an influence on the public education system and, within that, kindergarten education too in all coun-
tries of the Eastern bloc. This was based on adopting the concept devised in the Soviet Union which required
the significant transformation of the existing pedagogical traditions. This was shown in the officially published
content regulators. The research studying the history of socialist kindergarten education do not really focus on
the fifties. The comparative analysis of the Czechoslovakian and Hungarian ‘curricula’ are considered a subject
with no lack of interest in. The research examines whether unique specificities were let predominate in the
documents of the two countries in scope despite the unification efforts of copying the Soviet model. We are
trying to come to conclusion about latent elements behind the manifest content of the official instructions. To
understand how this was implemented in Hungary, press articles of the era and reports in the national archives
were also used. The objective is to differentiate our knowledge of kindergartens of the fifties on a national and
macroregional level. Beside the descriptive source analysis of the interim curricula issued in 1953, the content
regulators of the second half of the 1950s are compared using content structuring qualitative content analysis.
The category system of the analysis was finalised using deductive reasoning along the translations of the Soviet
source literature following the Soviet model and along kindergarten literature. The ‘curricula’ of the two coun-
tries considered the spatial dimension of the research show resemblance in several aspects. However, their
volume, structure and main content differ. This might be the result of the small, nevertheless existing leeway
given to the members of the reform process by kindergarten politics. This leeway created a unique adaptation
despite the strong control of principles exercised in Moscow.
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KOGER, Yvetta. Specificka interpretacia sovietskeho modelu v dokumentoch determinujicich vychovu
v materskych $kolach na tizemi Madarska a Ceskoslovenska v 50. rokoch 20. storocia. In Studia Historica
Nitriensia, 2025, ro¢. 29, ¢. 1, s. 111-141, ISSN 1338-7219. DOI: 10.17846/SHN.2025.29.1.111-141.
Témou prispevku je socialistickd reforma predskolskej vychovy v makroregione strednej a vychodnej Eurdpy
so zameranim na $pecifikd Madarska a Ceskoslovenska. Reforma, ktora sa za¢ala v roku 1948, sa dotkla celého
systému verejného vzdeldvania vratane predskolskej vychovy vo vSetkych krajindch vychodného bloku. Jej
zakladom bolo prijatie sovietskej koncepcie, ¢o si vyzadovalo vyraznu transformaciu dovtedajsich pedagogic-
kych tradicii. Tato tendenciu odzrkadlovali aj oficidlne publikované metodické prirucky. Vyskum dejin socia-
listickej vychovy v materskych skolach sa v mensej miere zameriava na 50. roky 20. storo¢ia. Komparativne
analyzy ceskoslovenskych a madarskych ,,u¢ebnych osnov“ majt preto suplujtci potencial. Cielom vyskumu
bolo zistit, ¢i sa napriek snahe kopirovat sovietsky model mohli v dokumentoch oboch skiimanych krajin
uplatniovat isté Specifikd. Zaroven sme sa snazili desifrovat latentné prvky v pozadi oficidlnych predpisov a no-
riem. Pri interpretacii regiondlnej implementacie na uzemi Madarska sme vychadzali aj z ¢lankov v dobovej
tla¢i a z archivnych sprav. Snazili sme sa prispiet k diferencidcii poznatkov o predskolskej vychove 50. rokov
20. storocia na narodnej a makroregionalnej urovni. Okrem deskriptivnej pramennej analyzy do¢asnych uceb-
nych planov z roku 1953 sme podrobili kvalitativnej obsahovej analyze a komparacii aj metodické dokumenty
z druhej polovice 50. rokov 20. storocia. Jednotlivé kategdrie analyzy sme definovali pomocou metddy de-
dukcie, s vyuzitim sovietskej prekladovej literatury a literatary o dejinach predskolskej vychovy, prezentujtcej
sovietsky model. ,,U¢ebné osnovy“ oboch krajin determinujicich geograficki dimenziu vyskumu vykazuju
vo viacerych aspektoch zhodu, no zaroven aj rozdiely v ich rozsahu, $trukture a obsahovom zamerani. Moze
to byt spdsobené obmedzenym, ale zaroven slobodnym manévrovacim priestorom, ktory aktérom reformné-
ho procesu poskytovala politika predskolskej vychovy, ¢o napriek silnému ideovému usmerneniu z Moskvy
viedlo k $pecifickej adaptécii.

Klucové slova: dejiny predskolskej vychovy; socialistickd materska $kola; ,,unifikacia“; kvalitativna obsahova
analyza;

Introduction

It is crucial that a research on kindergarten history, focusing on the dawn full of struggles
of socialist kindergartens, study the key features of educational matters, being shaped by
the Soviet model, from the perspective of kindergartens. The influence of Sovietisation on
educational matters', the reform changing the previous upbringing, prevailed in all coun-
tries of the Eastern bloc within the Soviet Union’s sphere of interest.?

The concept implemented in another country, one that was considered an example to
follow, was adopted in order to make a fundamental change in the educational system that
included kindergarten education too. From the perspective of this research, this concept is
considered the Soviet model. Its objective was the re-evaluation and even the replacement
of the core principles of the previous system. The utopian visions were put into practice

I VAG, Otté. Reformelméletek és reformmozgalmak a pedagdgiaban. [Reform Theories and Reform Move-
ments in Pedagogy]. Budapest 1985, s. 7.

*  The Czechoslovakian Republic was a state inhabited by two Slavik nations. Presumably, this resulted in the
expectation of following the lead of the biggest Slavik state, the Soviet Union. LUKAC, Eduard. K diskusii
o povojnovom vyvoji kolstva z hladiska tradicii reformného pedagogického hnutia. [Towards a Discussion
of the Post-War Development of Education in the Light of The Traditions of the Educational Reform Move-
ment]. In KUDLACOVA, Blanka (ed.). Pedagogické myslenie a $kolstvo na Slovensku od konca druhej
svetovej vojny po obdobie normalizacie. [Pedagogical Thinking and Education in Slovakia from the End of
the Second World War to the Period of Normalisation]. Trnava 2017, s. 117.
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directly. However, according to the stage theory of reform processes, this resulted in some
stages being skipped.’

The spatial dimension of the present research consists of Hungary and Czechoslovakia
of the socialist bloc. However, literature on kindergarten history shows resemblances be-
tween the establishment and operation of the prescholar institutions of the two countries.
As of the ‘fifties; it was the obligation of following the Soviet model that resulted in a
similar development path in the early kindergarten matters of the two countries.* The
starting point is that the communist taking over of power managed from Moscow® led to
similar consequences in the countries within the Soviet Union’s sphere of interest as far as
kindergarten policies were concerned. The Soviet model encouraged the recognition of
kindergarten education as an integral part of the scholar system. The socialist educational
reform started in 1948 was firmly committed to kindergarten education®. Therefore, the
reform of kindergarten affairs was implemented sooner than in other European countries.”

As devised within the framework of the Soviet education system, kindergartens in
Hungary and Czechoslovakia were institutions which ensured upbringing, provision,
and health and social care, for children from the age of 3 years until they were admitted
to school, in conjunction with their families. The institution of the educational system
was often referred to though from a family policy aspect as a ‘benefit’ that contributed to

> see more: ANDERSON, Stephen. E. Moving change: Evolutionary perspectives on educational change.
In HARGREAVES, Andy et al. Second international handbook of educational change. Dordrecht 2009,
s. 70-78; and ANWEILER, Oskar et al. Bildungspolitik in Deutschland 1945-1990: Ein historisch-ver-
gleichender Quellenband. [Educational Policy in Germany, 1945-1990: A historical-comparative source
volume]. Opladen 1992, 574 s.

¢ seee.g. PSENAK, Jozef. Pramene k dejindm ¢eskoslovenského $kolstva. [Sources for the History of Czecho-
slovak Education]. Bratislava 1979, 247 s.; JANCEK, Jozef. Detska opatroviia v Prievidzi. 1888-1988.
K storo¢nici materského $kolstva v Prievidzi. [Children’s Nursery in Prievidza, 1888 to 1988. On the Cen-
tenary of Kindergarten Education in Prievidza]. Prievidzi 1989, s. 3-26; KASACOVA, Bronislava. Od det-
skych opatrovni po predskolskd edukéciu. [From Childcare to Pre-school Education]. In GASPAROVA,
Eva - MINOVA, Monika (ed.). Od detskej opatrovne k materskej $kole. [From Childcare to Kindergarten].
Banskd Bystrica 2009, s. 11-18; SMELOVA, Eva. Ceska matefské $kola v historickém vyvoji. [Czech Kin-
dergarten in Historical Development]. In GASPAROVA, Eva - MINOVA, Monika (ed.). Od detskej opa-
trovne k materskej $kole. [From Childcare to Kindergarten]. Banskd Bystrica 2009, s. 19-21; VARGOVA,
Michaela. Materska $kola v zrkadle ¢asu. [Kindergarten in the Mirror of Time]. In Zbornik odbornych
prispevkov Spolo¢nost pre predskolsku vychovu Presov a Banska Bystrica. [Proceedings of the Society for
Preschool Education Presov and Banska Bystrica]. Cadca 2019, s. 75-82; and GABZDILOVA, Soria. Miesto
a tllohy materskych $kol na slovensku v systéme komunistickej vychovy (1948-1953). [The Place and Roles
of Kindergartens in Slovakia in the System of Communist Education (1948 to 1953)]. In Studia Historica
Nitriensia, 2021, ro¢. 25, ¢. 1, s. 254-269; Anon. Matet'ské skoly v CSSR: vyvoj od vzniku do r. 1983. [Kin-
dergartens in the Czechoslovak Socialist Republic: development from the establishment to 1983]. Ustav
$kolskych informaci pti ministerstvu $kolstvi CSR. Praha 1985. s. 22-26.

5 SASKA, Géza. Igény az igazsdg monopoliuméra I-11. A politikai és a vildgnézeti marxizmus-leninizmus a
sztélini kor pedagdgia tudomanydéban. [The Demand for a Monopoly of Truth I-II: Political and Ideological
Marxism-Leninism in the Science of Pedagogy in the Stalinist Era]. In Pedagogiatorténeti Szemle, 2018,
roc¢. 4, ¢. 1-2,s. 2.

¢ MILLEI, Zsuzsa - IMRE, Robert J. The ‘Cosmopolitan’ Project and Hungarian Kindergarten Education:
Re-reading Socialism. In Prospects, 2013, ro¢. 43, ¢. 2, s. 141.

7 GARROUSTE, Christelle. 100 Years of Educational Reforms in Europe: a Contextual Database. Luxem-
bourg 2010, s. 9-10.
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women’s employment.® This shows that kindergartens served both a social and a peda-
gogical purpose. However, before 1953, in Czechoslovakia, their main objective was to
prepare children for school. Therefore, similarly to schools, children were put into classes,
whereas in Hungary they were put into kindergarten groups. After 1953, the emphasis in
kindergartens was instead shifted towards upbringing as children aged 6 were prepared
for regular schoolwork in preschool classes once kindergarten upbringing had finished.’

Identifying socialist pedagogy as Soviet pedagogy, the Janos Géczi mentioned that the
Soviet model was made a standard at the beginning of the fifties’'® Following the Soviet
model, as required by politics, resulted in discontinuity, that is, ending and reinterpreting
the previous pedagogical traditions.!' Before the era in question, the diversity of Hungarian
kindergarten pedagogy was ensured by letting (reform) pedagogical principles, which fo-
cused on children and were psychologically and sociologically valid, e.g. the Montessori
method prevail.'”> Presumably, the effects of these principles were still present as far as
practical kindergarten work was concerned as pedagogues still relied on them. This al-
lowed for a - rather subtle form of - resistance against the overly ideological pedagogy of
socialism."?

In 1948, following the Soviet model, the homogenisation of kindergarten education
started. The theoretical base of socialist pedagogy forced by the transition of power was the
socialism and approach of humans devised by Stalin. One of the main objectives of peda-
gogy was supporting the principles and norms of the political power, and supporting the
legitimisation of the social development planned by the political power. Therefore form-
ing the socialist public education system required a change in ideology."* Pedagogy was
shaped by the existing political interests rather than professional ones. The political inten-
tion, communicated through the language of communist ideology, was of utmost impor-
tance within this process.”” Kindergarten pedagogues had to familiarise themselves with
its principles and theories, then had to put them into practice. The number of translations

SZELEWA, Dorota. Three Faces of Familialism: Comparing Family Policies. In the Czech Republic, Hun-
gary and Poland, RC19 Annual Academic Conference Social Policy in a Globalizing World: Developing a
North-South Dialogue (2006)

° TEMESI, Alfréd. A csehszlovik iskolatigy fejldésének és jelenlegi helyzetének attekintése. [The Overview

of the Development and the Current Status of Czechoslovakian School Matters]. In Pedagégiai Szemle,

1955, ro¢. 5, ¢. 3, s. 328-337.

GECZI, Jdnos. A szovjet pedagdgiai minta. A szovjet és a szovjet minta nyomdan kialakitott nemzeti

torekvések sajtoreprezentacidja. [The Soviet Pedagogical Model. Press Representation of the Soviet Na-

tional Aspirations and those Based on the Soviet Model]. In Iskolakultura, 2006, ro¢. 16, ¢. 9, s. 24.

' GOLNHOFER, Erzsébet - SZABOLCS, Eva. A hagyomdnyok megszakitdsa, atértelmezése a pedagdgiai
tankonyvekben az Gtvenes évek els6 felében. [Breaking and Reinterpreting Traditions in Pedagogical
Textbooks in the First Half of the 1950s]. In NEMETH, Andrés - PUKANSZKY, Béla (ed.). Gyermekek,
tanarok, iskoldk — egykoron és ma. Tanulmanyok a 90 éves Mészdaros Istvan tiszteletére. [Children, Teachers,
Schools - Then and Now. Studies in Honor of the 90-Year-Old Istvan Mészaros]. Budapest 2017, s. 22-23.

2 NEMETH, Andras - PUKANSZKY, Béla. Life Reform, Educational Reform and Reform Pedagogy from
the Turn of the Century up until 1945 in Hungary. In Espacio, Tiempo y Educacién, 2020, ro¢. 7, ¢. 2,
s. 169-170; and GOLNHOFER, Erzsébet. Hazai pedagogiai nézetek 1945-1949. [National Pedagogical
Views 1945 to 1949]. Pécs 2004, s. 16, 45-98.

3 MILLEI - IMRE, The ‘Cosmopolitan’ Project, s. 138.

Y GOLNHOFER, Hazai pedagdgiai nézetek, s. 28.

15 SOMOGYVARI, Lajos. Political Decision-Making in Socialist Education: a Hungarian Case Study (1958

1960). In HISTORY OF EDUCATION, 2019, ro¢. 48, ¢. 5, s. 665.
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of Soviet pedagogical literature indicated that the future was going to be the Soviet model
and its ideals both in Hungary and in Czechoslovakia.'®

One of the conditions of working as a pedagogue was rejecting the non-socialist ped-
agogical methods, e.g. the reform pedagogy trends. The fight against reform pedagogy
methods was the fiercest at the beginning of the ‘fifties’'” The reform pedagogy efforts were
interpreted in a similar way in Czechoslovakia too.'® This resulted in an ‘interim period’
that officially ignored the pedagogical pluralism and that remained a requirement until the
end of the 1980s. Before 1948, pedagogues only had little knowledge of the fundamentals
of the socialist/communist education and the Soviet pedagogy. In Hungary, especially af-
ter 1950, adopting and implementing such literature was the focus of pedagogical work,
at least as far as its literature was concerned. The following subchapter sheds light on how
translated literature applied to kindergartens in Hungary. The research in libraries did not
produce a result for the same period for Czechoslovakia. It is fair to assume that getting ac-
quainted with the Soviet books and copying the communist pedagogy through them only
became a requirement there a few years later, and even then, emphasis was put on school
age."” The forewords of the translated works often totally lacked criticism, and their tone
was often full of admiration. This can be interpreted as the principles being completely
adopted, however, there is only little information available as to how much they were re-
ally adopted.”

The content regulators conforming to the spirit of the socialist reform, examined by the
research, presented arguments to support the described education policy decision. First
and foremost, they came up with new things verbally; at the beginning, the pedagogical
practice was only influenced by them to a small extent.” This also verifies that the previous
kindergarten pedagogy traditions, even the ones based on reform pedagogy principles,
were still able to predominate.

16 see e.g. GUBRICOVA, Janette. Forming Pupil s Positive Relationship to the Soviet Union in the Period of
Socialism in Czechoslovakia Through the Lens of Chronicles. In Slovensky narodopis / Slovak Ethnology,
2021, ro¢. 69, ¢. 2, s. 238; KOSTRUB, Dusan. Montanae Civitatis Neosoliensis philanthropicum institu-
tum - schola pro educatione infantum (Ecce eventum!). Quantuscumque, quid agis?. In GASPAROVA,
Eva - MINOVA, Monika (ed.). Od detskej opatrovne k materskej $kole. [From Childcare to Kindergarten].
Banska Bystrica 2009, s. 47-53; and PSENAK, Pramene k dejinadm ¢eskoslovenského skolstva. s. 49; PALFI,
Sandor. A magyar 6voda tanulasszemléletének sajatossagai az 1950-es években az 6vodai alapdokumen-
tumok titkrében. [The Specificities of Learning Approach in Hungarian Kindergartens in the 1950s Based
on Constitutional Kindergarten Documents]. In BAKOSI KOVACS, Eva (ed.). Tirsadalomtudoményi ta-
nulmanyok III. Tanulmanykotet a Debreceni Egyetem Gyermeknevelési és Feln6ttképzési Kar oktatdinak
irasaibdl. [Studies on Social Sciences III. Study book compiled from the works of teachers of the University
of Debrecen Faculty of Children’s and Adult Education]. Debrecen 2011, s. 137.

7 GOLNHOFER, Hazai pedagdgiai nézetek, s. 110; and SMELOVA, Ceska matefska $kola, s. 20-21.

18 LUKAG, K diskusii o povojnovom vyvoji §kolstva. s. 117-128; LUKAC, Eduard. Pedagogické nazory a pdso-
benie ev. u¢itela a skolského in$pektora Michala Sekeya v ramci reformy $kolstva a vzdeldvania na Sloven-
sku v prvej polovici 20. storocia. [Pedagogical Views and Activities of the Protestant Teacher and School
Inspector Michal Sekey within the Framework of the Reform of Schooling and Education in Slovakia in the
First Half of the 20th Century]. In Historia Ecclesiastica ro¢. 8, ¢. 1, s. 105-119.

¥ seee.g. SOROKINA, Aleksandra Ivanovna. Doskol'naja pedagogika: u¢ebnoje posobije dlja pedagogiceskich
ucilis¢. [School Pedagogy: Teaching Equipment for Pedagogical Classrooms]. Moskva 1951, 351 s.

% GOLNHOFER - SZABOLCS, A hagyomanyok megszakitasa, atértelmezése, s. 27.

2 NOBIK, Attila. Neveléstorténet tankonyvek az Stvenes években. [Pedagogy History Schoolbooks in the
Fifties]. In Iskolakultra, 2008, ro¢. 18, &. 3-4, s. 45.
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More and more researchers face the challenge of studying and examining the events and
discussions of the 1950s with a critical eye. Hungarian history of education researchers also
endeavour to discover and describe the reality of the vision of children and ‘social peda-
gogy’ of the era and that of the system of institutions that enforced it in different contexts.*”

The timeframe of the time dimension of the research on the ‘fifties’ can be interpreted
in different ways from the aspects of common history and education history. Setting the
timeframe is mainly influenced by the subject of the research. For example, in one of his
studies, Tibor Darvai established that it lasted from 1948, the year of communist takeover
called the turning point until the end of the 1950s.>* Lajos Somogyvari refers to the period
between 1948 and 1959 as the “long fifties”** The present research follows this principle,
therefore, for both Hungary and Czechoslovakia, the ‘fifties’ start with the passing of the
1948 laws on the deprivatisation of kindergartens.” For instance, the 1948 Czechoslovakian
education law was described by Josef Vana, director of the Prague Comenius Pedagogy
Institute as a new public education reform law.?® The end of the time dimension is set by a
new reform period that started in 1958, also following a Soviet example. This was the year
when kindergarten teacher education was first taught in colleges. We can also observe the
reform of teacher education in Czechoslovakia in 1959.% It is clear that events significant
for kindergarten history took place in both years. The fifties would usually mean the time
period between 1950 and 1960, however, the research focuses on the decade between 1948
and 1959, hence the quotation marks used when referring to the ‘fifties.

2 see e.g. DARVAL Tibor. Oktataspolitika a korai Kadar-korszakban, a Tanit6 cim folydirat elemzése alap-
jan. [Education policy in the early Kadar era, based on an analysis of the journal “Teacher”]. Budapest 2022,
198. s.; KERI, Katalin. Gyermekkép Magyarorszdgon az 1950-es évek elsd felében. [Report on Children
in Hungary in the First Half of the 1950s]. In PUKANSZKY, Béla (ed.). Két évszazad gyermekei [Chil-
dren of Two Centuries. History of Childhood in the 19th and 20th Centuries]. Budapest 2003, s. 229-247;
NEMETH, Déra Katalin. Practical Training and Practice Kindergardens at the Kindergarten Institute in
Sopron (1964-1972). In KERI, Katalin (ed.). Fejezetek a neveléstudomany és a nétorténet korébél. [Chap-
ters on Pedagogy and the History of Women]. Sopron 2023, s. 44-52; NOBIK, Neveléstorténet tankonyvek.
s. 39-49; PATYI, Gabor. Szakmai vita az 6vo- és tanitoképzés akadémiai szintii egyesitésérdl a pedagdgiai
sajtoban 1957-ben. [Professional Debate on the Academic-Level Unification of Kindergarten and School
Pedagogue Education in the Pedagogical Press]. In KOVACSNE TOTH, Timea (ed.). A tanitoképzés mult-
ja, jelene V, a tandrképzés multja, jelene II. [The Past and Present of Schoolteacher Education V, The Past
and Present of Teacher Education II]. Szombathely 2020), s. 58-66; SOMOGYVARI, Lajos. Communist
Hungarian School in the Memories of Emigrated Children. In History of Education and Children’s Lit-
erature, 2023, ro¢. 18, & 1, s. 95-114; SZABOLCS, Eva - GOLNHOFER, Erzsébet. A szocialista Nevelés
Konyvtdra: torekvés a szocialista pedagogia kialakitasara, 1950-1957. [The Library of Socialist Education:
an Effort to Form Socialist Pedagogy, 1950 to 1957]. In FEHERVARI, Aniké (ed.). A Borsszem Jankotsl
Bolognaig. Metszéspontok. [Satirical magazine From Borsszem Jankoé to Bologna. Studies on Pedagogy.
Metszéspontok Points of Intersection]. Budapest 2018, s. 12-32.

» DARVAL Tibor. Makarenko-értelmezések Magyarorszagon a hosszu 1950-es években. [Makarenko-inter-
pretations in Hungary in the long 1950s]. In Iskolakultura, 2021, ro¢. 31, €. 5, s. 39.

2 SOMOGYVARI, Lajos. A balatonf{izf6i Nitrokémia az amerikai hirszerzés célkeresztjében. [Nitrokémia of
Balatonfiizf6 in the target cross of American intelligence]. In Iskolakulttra, 2024, ro¢. 34, ¢. 2-3, s. 118.

» In Slovakia, the aforementioned law only supported the deprivatisation that had already started in 1944.
LUKAG, K diskusii o povojnovom vyvoji $kolstva, s. 117.

%6 VANA, Josef. A csehszlovak iskolatorvény. [The Czechoslovakian Education Law]. In Koznevelés, 1949,
roc. 5, ¢. 1-2,s. 8-9.

7 ZACHAROVA, Jarmila. Komparacia vyvinu vysokého $kolstva na Slovensku v XX. a v XXI. storoéi.
[The Comparison of the Development of Higher Education in Slovakia in XX. and XXI. Century] In
REDZINSKIEGO, Kazimierza - LAPOTA, Mirostawa (eds.). Pedagogika XXII. Czestochowa 2013, s. 266.
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Research on kindergarten history do not really concentrate on this period. Therefore
our knowledge of the era is very limited. The works on the development of kindergartens
only briefly touch upon the socialist kindergarten, and when they do, their focus is more
on the 1970s and 1980s.*

These works include social history* and political sociology analyses.*

The content regulators defining the early childhood education are considered a ma-
jor group of the primary sources of education history. In the scope of this research is
the comparative analysis of the kindergarten manuals of the ‘fifties. Some Hungarian and
Slovakian research do analyse the kindergarten history of the ‘fifties®! but no content
analysis of the Hungarian and Czechoslovakian content regulators within this context has
been published so far. Although there is a great quantity of sources on the topic, research-
ers studying the ‘fifties’ have to face the narrowness and unilateral nature of these as they
mainly consist of official documents and publications complying with the perspective of
the party state.” It is therefore the manifest content that is predominantly looked at, yet
in the meantime the latent elements are also being interpreted. The main question of the
research: Were different specificities able to be implemented in the documents despite the
unification efforts that characterised the ‘fifties’?

One of the objectives of the research is to contribute to the differentiation of our knowl-
edge of the kindergartens of the ‘fifties’ on a national and macroregional level. This could
also serve as a basis to examine how the socialist pedagogical past survived.

First the pedagogy and the socialist kindergarten reform of the fifties are described,
followed by the methodological framework and the sources of the research. Finally, the
Hungarian and Czechoslovakian kindergarten content regulators are compared with the
simultaneous presence of unification and uniqueness being highlighted.

Hungarian Examples of the Translations of Soviet Literature Influencing Kindergar-
ten Education

The first Soviet publication that served as a guide for kindergarten education in Hungary,
was published in 1949. This was supposed to ensure the kindergarten pedagogy in order to
serve the building of socialism, even though it was clear that the conditions to do so were

% see e.g. MILLEI, Zsuzsa. Memory and Kindergarten Teachers’ Work: Children’s Needs before the Needs
of the Socialist State. In Globalisation, Societies and Education, 2013, ro¢. 11, ¢. 2, s. 170-193; NEMES-
WEBER, Zsofia. A nék tdmeges munkéba 4llisdnak hatésai az 6vodaiigyre Magyarorszagon az 1950-es
években. [The Effects of a Significant Number of Women Taking up Employment on Hungary’s Kindergar-
ten Matters]. In SZOKE-MILINTE, Enikd (ed.). Pedagdgiai mozaik [Pedagogical Mosaic]. Budapest 2019,
191-198; SZTRINKONE NAGY, Irén. Ové-iskola, gyermekkert, 6voda: A kisgyermekkor neveléstorténete.
[Protectingschool, Childrengarden, Kindergarten: The Educational History of Early Childhood]. Budapest
2009, 151. s.; VARGOVA, Materskd $kola, s. 75-82.

» KELEMEN, Elemér. Az évoda a magyar tarsadalom torténetében III. [The Kindergarten in the History of
Hungarian Society IIL.]. In Ovodai Nevelés, 2000, roc. 62, &. 6, s. 252-256.

%0 ACZEL, Zs6fia. Uzemi 6vodék 1945 és 1975 kozott. [Company Kindergartens between 1945 and 1975]. In
Iskolakultira, 2012, roé. 22, &. 5, s. 37-55.

31 see e.g. GABZDILOVA, Miesto a tilohy materskych §kol na slovensku. s. 254-269; PALFI, A magyar évoda
tanulasszemléletének sajatossagai, s. 137.

> GOLNHOFER, Erzsébet. Rendszerviltdsok a tudomany legitimdacidjaban — Magyarorszag, 1945-1949.
[Regime Changes in the Legitimation of Science — Hungary, 1945 to 1949]. In SZABOLCS, Eva (ed.). Ped-
agogia és politika a XX. szazad méasodik felében Magyarorszagon. [Pedagogy and Politics in the Second
Half of the 20th Century in Hungary]. Budapest 2006, s. 9.
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missing.”” The thought written in the introduction was probably advising in a latent man-
ner that the objective was not to copy the content of the book without thinking. It is fair to
assume that the chapters of the book would later serve as sources for the future guides (e.g.
educational exercises for all three age groups, types of activities: mother tongue, musical
education, calculation, drawing, modelling, etc.).

The Educational Major Department of the Ministry of Religious Affairs and Public
Education launched its publication in 1950, a series called the Library and Pocketbook
Library of Socialist Education.*

The below table presents the supervisory authorities of kindergartens in the ‘fifties.
These contributed to the publication of the translations of Soviet literature and to their
distribution among kindergarten teachers in Hungary.

The central administrative authority supervising kindergartens
Ministry of Welfare (1948)
Internal departments responsible for special duties
for example: Department of Child Care
Ministry of Religion and Public Education (from 1949)
Ministry of Public Education (from 1951)
Ministry of Education (from 1953)
Ministry of Cultural Affairs (from 1957)
Internal departments responsible for special duties include:

Major Department of Education Major Department of Kindergartens
charged with the preparation of school- charged with the supervision of kinder-
books and methodological publications | gartens and the improvement of the level

among others of education

Local state administration authorities, for example the county council

the county-level body of the public education administration: Department of Educa-
tion and Cultural Management

The direction and supervision of the local public education, e.g. kindergarten matters
were the responsibility of the Educational Subdivision.

The person responsible for the supervision of kindergartens: kindergarten executive
(charged with supervision, questions of kindergartens related to education, upskill of
kindergarten teachers among others).

Table 1. The supervisory authorities of kindergartens
Based on the referenced work, compiled by the author.
WILLERT, Andor. A kézoktatdstigyi igazgatds megyei szervezete és feladatai. [The County-Level
Bodies and Responsibilities of the Public Education Administraion]. In Allam és kozigazgatds, 1950,
roc. 2, ¢. 4-5, 5. 299-301.

3 REMETE, Dezsé (trans.). Az 6vodai nevelés gyakorlata a Szovjetunioban. [The Practice of Kindergarten
Education in the Soviet Union]. Budapest 1949, s. 4.

** see more: SZABOLCS - GOLNHOFER, A Szocialista Nevelés Konyvtdra, s. 13-32; and GOLNHOFER, Er-
zsébet — SZABOLCS, Eva. A Szocialista Nevelés Kényvtara 1950-1957. Politikai termék vagy tudomanyos
produktum?” [The Library of Socialist Education 1950 to 1957: Political Product or Scientific Product?].
In GARAL Imre et al. (ed.). Mestermunka: A neveléstudomany aktualis diskurzusai. [Masterpiece: Current
Discourses of Educational Science]. Budapest 2020, s. 160-173.
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The executive of the Educational Major Department announced one of the main objectives
of the series in the pedagogical news outlet called Public Education. This objective was to
present the theory, practice and latest results of socialist education, and to facilitate their
application.” In 1950, the third book of the series was published. This was the translation
of a book for kindergartens, called Organised Activities in Kindergartens.*

The readers of the 13th instalment of the series, called Educational Experience of Soviet
Kindergarten Teachers, published in 1951, were given an insight into the experience of
the practice of socialist kindergartens.”” Using this collection of articles as a guide, the
Kindergarten Department of the Ministry of Public Education (further referred to as
MPE) decided to get a similar book written. The objective of this was to collate the practi-
cal experience of the best Hungarian kindergarten teachers working in different areas of
education. To implement this plan, local contribution was requested. In January 1952, the
head of the Kindergarten Department of the MPE instructed the kindergarten executives
of the educational departments of the county councils to collect all the questions they want
the future book to answer. As per sources in the archives, an example of local contribution
was the kindergarten executive of the Education Department of the Fejér Country Council
who asked the principals of kindergartens to collect the problems related to education they
needed guidance to solve and incorporate them into the report on the operation of the
kindergartens. Among others, the kindergarten teachers asked for help in shaping the rela-
tionship between families and kindergartens, e.g. making the Parents’ School more popu-
lar and the relationship more intimate. The kindergarten teacher who prepared the report
probably meant the confidential and close relationship with parents. This relationship was
the basis of creating the unity and agreement between family and kindergarten as far as
education was concerned. This was important as a changing set of values was shaping
everyday life according to the communist ideology. In order to legitimise this, the party
state in the ‘fifties’ expected the kindergarten teachers to spread pedagogical propaganda.
The major organised forum for this in the first years of the era was the Parents’ School.?®
However, the traditional values of the population of towns and country of the era before
1948 still had an effect on life, and sometimes lived on in a slightly different way. The po-
litical role of kindergarten teachers in this work has to be assessed correctly. It is neither to
be underestimated nor to be overestimated.”

One kindergarten teacher, according to her own report, had read the experiences of her
Soviet peers and was carrying out her educational work according to what she had learned
from it. She wrote that she had learned a lot, however, she wanted to read more about
didactic games and the physical exercise of 3 to 4-year-old children as she only had little
knowledge on these topics. Another kindergarten teacher reported that she wanted an

35 KAROLY, Sandor cited SZABOLCS - GOLNHOFER, A Szocialista Nevelés Konyvtdra, s. 65.

% BLEHER, F. N. (MOLLAY, Karoly trans.) Szervezett foglalkozas az évodaban. [Organised Activities in the
Kindergarten]. Szocialista Nevelés Kényvtara 3. Budapest 1950, 175 s.

7 Anon. Szovjet 6vondk nevelési tapasztalatai. [Educational Experiences of Soviet Kindergarten Pedagogues].

Szocialista Nevelés Konyvtara 12. Budapest 1951, 299 s.

KOGER, Yvetta. ‘Tessék lerajzolni, hogy mér négyéves elmtiltam’ A Ludas Matyi évodaképe az Stvenes

évekbdl. [‘Let me draw that I'm over four years old now! The kindergarten picture of satirical magazine

Ludas Matyi from the 1950s]. In Polymatheia, 2022, ro¢. 19, ¢. 1-2, s. 227.

¥ VALUCH, Tibor. Volt-e ‘szocialista’ tarsadalom Magyarorszagon? [Was there a socialist society in Hun-
gary]. In Beszé€l6, 2001, roc. 6, ¢. 4,s. 73.
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answer to her question about learning to count in the kindergarten.* It is worth mention-
ing that the book by Bleher*! previously referred to goes into details about the importance
of didactic games and gives examples on how to help children count in kindergartens.
Presumably, that particular kindergarten teacher did not know this book.

The book set out to be written by the Kindergarten Department of the MPE was in fact
published in 1952. It was given the title Experience on Education in Kindergartens.** This
publication is a collection of articles that summarises the experience of several kinder-
garten teachers. Activities were devised based on the Soviet experience but tailored to the
Hungarian circumstances. As per its introduction, on one hand, the objective of the book
was to help the junior kindergarten teachers who had just finished school. On the other
hand, it was to start an extensive exchange of working methods. One of the topics brought
up in the reports by kindergarten teachers was physical education which they could read
about in the article called Children’s Physical Education in Kindergartens. Another article
referred to how to count in kindergartens. No practical experience of didactic games was
recorded. Likewise, the relationship between the parents and kindergartens was not cov-
ered either. It is, however, an outstanding achievement of the book that although there
were several translations of Soviet books available, it was a collection of the findings of
Hungarian kindergarten teachers even though they were trying to adapt the Soviet models
in their daily work.

The content of the book was probably presented to a broader audience of kindergarten
teachers in January 1953 when the journal Kindergarten Education published its review.*
The author of the review pointed out that the biggest shortage of the book was that it
did not discuss the topic of activities in a group of children of different ages. This time,
although the number of children required more groups within one kindergarten, most of
them only had one group with children of all ages as building extensions to the existing
premises was often not feasible.**

The Library of Socialist Education was in fact the means to publish the Soviet source
literature. Its further publications also had an effect on the creation of the content regula-
tors analysed within this research.

Methodological Framework

Within the frames of kindergarten policy source dimension, and based on Zséfia Molnar-
Kovacs's dimension scheme, it is the directives of kindergarten matters and the ‘curricula,

10 851-3/1952. Jelentés az 6voda miikodésérdl a Megyei Tanacs Oktatasi Osztalya évodai eléaddjanak. Report
on the operation of the kindergarten prepared for the kindergarten executive of the Education Depart-
ment of the County Council. XXIII. 13a, documents of the Cultural Management Department of the Fejér
County Council Executive Committee, documents of the Education and Public Education Department/
Kindergartens, no. 851-852/25-26. box, 1952, MNL FVL (Hungarian National Archives).

EN. Bleher: The first scientifically proven kindergarten mathematics program, called MaremaTnka
B I€TCKOM cajy U Hy/leBoii rpymre, of the Soviet teacher and researcher, specialised in children’s math-
ematics skill development, Bleher (1895-1977) had already been published in the Soviet Union in 1934.
HOI'MIHA, EA. IIpoeKTHas AesATeNbHOCTb KaK CPEICTBO 0OyUeHMs AeTeil ZOIIKOIbHOTO BO3PACTa CUeTY.
[Project Activity as a Means of Teaching Preschool Children Numeracy]. Exatepun6ypr 2017, s. 11.
SZABO, Ferencné (ed.). Nevelési tapasztalatok az 6voddban [Educational Experiences in the Kindergar-
ten]. Szocialista nevelés konyvtara 59. Budapest 1952, s. 153.

4 SZABO, Nevelési tapasztalatok az évoddban, s. 19-20.

* see e.g. 851-3/1952. Jelentés az 6voda miikodésérdl (Hungarian National Archives).
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i.e. the content regulators of kindergarten education that will be analysed.* The aforemen-
tioned dimension scheme divides the written sources into groups based on their types. In
other words, it contributes to the successful completion of the research by structuring the
sources.

The qualitative, deductive study conducted takes into account the criteria of the history
of education This was carried out using the guidelines of qualitative research methodol-
ogy*® which made it to be cognitive and recognising. However, it is based on the historical
approach and source analysis using the descriptive, primary sources. Meanwhile, it adopts
a deductive approach, as the research problem was identified using information gathered
from secondary literature review. The identification of the differences and similarities be-
tween the Hungarian and Czechoslovakian content regulators is carried out using com-
parative analysis.

Test Sample

The first minister of culture and education of the Czechoslovak Socialist Republic, Zdenék
Nejedly was responsible for devising the educational curricula for the whole country. He
was the one to lay the foundations of the socialist kindergarten.”” The most important
document of educational and pedagogical work was Kindergarten Work Programme (Pra-
covny program materskej skoly), issued in 1948. The next important year for content regu-
lation was 1952. That year a very detailed manual (Materskd skola - Ptirucka pro pracov-
nice v matetskych skoldch a domovech pro déti od tii do Sesti let) was published in order
to further elaborate the previous programme.*® At this time, in Hungary, kindergarten
educational work was helped by the previously mentioned books of the Library of Socialist
Education. However, no unified kindergarten program was prepared.

The legislation following the Soviet example mostly adopted decrees and directives
which were easy to overrule. Despite this fact, a standalone law on kindergartens was
enacted in Hungary in 1953.* In Czechoslovakia, the school law on school system and
teacher formation was passed which also regulated kindergarten matters.” The standalone
law on kindergartens could, on one hand, mean that the education of children aged 3 to 6
was considered a priority in Hungary from the perspective of ideological indoctrination.
On the other hand though, it questions the kindergartens close integration into the edu-
cational system.

% MOLNAR-KOVACS, Zsofia. A magyar tankdnyvkutatasok forrdsdimenziéi (1867-1918) [Source Dimen-
sions of the Hungarian Schoolbook Researches (1867 to 1918)]. Pécs 2019, 213. s.

1 see e.g. SANTHA, Kélman. Bevezetés a kvalitativ pedagogiai kutatds modszertandba. [Introduction to the
Methodology of Qualitative Pedagogical Research]. Budapest 2009, 162. s.; and SZABOLCS, Eva. Kvalitativ
kutatasi metodoldgia a pedagdgiaban. [Qualitative Research Methodology in Pedagogy]. Budapest 2001,
103. s.

¥ JANCEK, Detska opatrovia v Prievidzi, s. 19.

% VARGOVA, Materskd $kola, s. 80-81; LIPNICKA, Milena. Kapitoly o podmienkach rozvoja materskych
$kol na Slovensku. [Chapters on the conditions for the development of kindergartens in Slovakia]. Zilina
2016. 5. 27-29, 41-43.

¥ 1953. évi IIL. térvény a kisdedovasrol. [Act IT1/1953 on Nursery Schools]. In Magyar Kozlony, 1953, ¢.9,s. 73.

0 31. Zakon zo dna 24. aprila 1953 o $kolskej ststave a vzdeldvani ucitelov (8kolsky zdkon). [Act of April 24,
1953 on the school system and teacher training (school law)] In Sbierka zakonov republiky Ceskoslovenskej,
1953.
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As the laws were passed, interim content regulators were also created. These were to
form the unified approach of kindergartens with the contribution of legislation. The data
corpus of the comparative analysis was constructed using these ‘interim’ content regula-
tors and the ones that replaced them (N = 5). The Hungarian documents are accessible
in the Martonvasar Kindergarten Museum. The Czechoslovakian kindergarten curricula
were originally written in Czech and published in Prague. Their true Slovakian translations
can be found in the Slovakian Pedagogical Library (Slovenska pedagogicka kniznica). The
methodology instruction prepared for the Hungarian kindergartens in Czechoslovakia
was the translation of the Slovakian curriculum, and is kept in the library of the Forum
Minority Research Institution.

As a result of following the Soviet model, the structure and content of the documents
were influenced by the kindergarten teachers’ schoolbook issued in Moscow in 1951.
This summarises the theoretical observations of the kindergarten education in the Soviet
Union, and was edited by Sorokina. Its Hungarian translation was published as an issue of
the Library of Socialist Education in 1953.°' The book edited by the Soviet author was also
published in Czechoslovakia in 1953.°2 It has to be mentioned though that its review was
only ready for the Hungarian kindergarten teachers to read in January 1954 in the journal
Kindergarten Education. The reports by the Fejér County kindergarten inspectors show
that on a local level, kindergartens only had a few guidebooks. Therefore, presumably,
kindergarten teachers saw the Soviet sources when they read about them in the journal.”®

Data Analysis

The text corpus of the ‘interim’ curricula was processed using descriptive source analysis
with focus on education history. Besides literature, press articles of the ‘fifties’ and unpub-
lished kindergarten supervisory reports stored in the archives were used for the analysis with
the latter ones being the official records of how things were implemented on a local level.
The kindergarten content regulators replacing the interim curricula were subject to a
content structuring qualitative content analysis. The main and subcategory systems were
created using theory-driven (deductive) and data-driven (inductive) approaches. The
phases of qualitative content analysis were oriented by the Kuckartz method. (Therefore,
the text corpus was looked at, and memos were prepared. Then the categories were de-
fined, the text was read again with the main categories allocated to it. This was followed by
the creation of the subcategories by the division of the main ones, and the subcategories
were allocated to the text. Then the whole text corpus was coded using the differentiated

51 The Soviet teacher, candidate of education science, Ms. Sorokina, also published works covering kinder-
garten education and primary school teaching. SZOROKINA, Aleksandra Ivanovna. Az ¢vodai nevelés
elmélete. [Theory of Early Childhood Education]. Szocialista Nevelés Konyvtara 76. Budapest 1953, 383 s.

2. SOROKINA, A. 1. (MIHAL, J4n trans.). Pedagogika predskolského veku: u¢ebnd pomocka pre predskolské
pedagogické ucilistia. [Pedagogy of Preschool Age: a Teaching Aid for Preschool Pedagogical Schools].
Bratislava 1953, 330 s.

3 Jelentés az alland6 6vodak/napkézi otthonok helyzetérdl 1952. julius 15-i allapot szerint. [Report on the
status of kindergartens/daycares as at 15 July] 1952 XXIII. 13a, no. 851-852/25-26. box, 1952, MNL FVL
(Hungarian National Archives) and issue 202-1/1955. sz. Ovodai statisztikai felterjesztéshez szoveges jelen-
tés. 202-1/1955. [Report for Submission to a Higher Authority for Kindergartens for Statistical Purposes]
XXIII. 13a, no. 108/25-26. box, 1955, MNL FVL (Hungarian National Archives).
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category system (dual intra coding)** for reliability. After that, data were analysed based on
the categories, and the results were presented.)> The main categories were shaped based
on the chapters of the aforementioned book by Sorokina. The subcategories were then cre-
ated using the text segments of the examined documents (see Table 2). The Analitics Pro
2022 English language version of the MAXQDA data analysis software was used to assist
us in coding the contents.

Analysis and Interpretation of the Results
‘Interim Curricula’

The Slovakian interim curricula (Prechodné ucebné osnovy pre materské skoly), translated
from the Czech original published in Prague, replaced the kindergarten work programmes
of 1948 and 1952.% Its tone was still influenced by ideology and politics. It was built on the
Soviet theoretical and practical foundations. It might have served as a theoretical frame-
work of the aforementioned book summarising the theory of Soviet kindergarten educa-
tion. The structure and content of the mandatory curriculum issued in Czechoslovakia
show great resemblance to this book. Its introduction covers the importance of education
and highlights that this age is an important phase as far as the children’s development is
concerned. All these emphasise the significance of kindergarten education. In its back-
ground, there is a concept that applies to children below school age. According to this, it
is society’s duty to bring up these children. This concept was introduced in the countries
within the Soviet Union’s sphere of interest, and the system of institutions were made avail-
able to do so.”” The introduction of the curricula describes the objectives and tasks of kin-
dergarten education that meet the expectations of communism. They then come to frui-
tion in the dialectic unity of physical, mental, ethical and aesthetic upbringing. The most
elaborated parts are the physical and intelligential education with the latter including the
areas of aesthetic education too. As for the ethical education, the Slovakian document em-
phasises the significance of educating exemplary behaviour influenced by teaching. Beside
the general objectives of these areas of education, the principles of socialist upbringing of
kindergarteners are also discussed. The ideals of these are very different to the kindergar-
ten education principles and reform pedagogy approaches of the era before World War II.
The main role in the educational process is played by the teacher. The unified influence
from pedagogues is crucial in order to fulfil the expectations of the leadership of the party
state. This was the basis of the cultural manager role of kindergarten teachers, as envoys of
the ideas of the party state, who were obliged to take responsibility for the ideological and
political education of parents too. This work was carried out through educating children
complying with the principles of kindergarten education, in order to raise communist

3 DAFINOIOU, Ion - LUNGU, Ovidiu. Research Methods in the Social Sciences. Berlin 2003, 406 s.

» KUCKARTZ, Udo. Qualitative Inhaltsanalyse. Methoden, Praxis, Computerunterstiitzung. [Qualitative
Content Analysis. Methods, Practices, Computer Assistance]. Weinheim Basel 2012, 273. s.; KUCKARTZ,
Udo. Qualitative Text Analysis: A Systematic Approach. In KAISER, Gabriele - PRESMEG, Norma (ed.).
Compendium for Early Career Researchers in Mathematics Education. Hamburg 2019, s. 181-197; and
SANTHA, Kalman. Kvalitativ tartalomelemzés. [Qualitative Content Analysis]. Budapest 2022, 131 s.
Anon. Prechodné u¢ebné osnovy pre materské skoly. [Transitional Curricula for Kindergartens]. Bratislava
1953, 41. s.

7 VAG, Otté. Ovoda és 6vodapedagdgia. [Kindergarten and Kindergarten Pedagogy]. Budapest 1979, 278. s.
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people.® It is also a very important principle of the socialist pedagogy that the education
is provided within and by the community.

Before discussing the way and content of work related to education and upbringing, the
document emphasises that the principles laid out are mandatory and it covers the expec-
tations held for kindergarten teachers. It highlights the priority of games in kindergarten
over making children work and learn. Contrary to this, the most elaborated chapters are
those that cover learning. The work of children is only mentioned briefly, associated with
education about work as part of education about ethics. The kindergarten teachers of the
fifties needed the most guidance on education and activities to comply with the peda-
gogical function of kindergartens. In terms of games, the curriculum’s preferred choice
was free activities. These are an excellent way for the teacher to spend time with children
individually.

Different mandatory rules for the content of education and teaching are set out for two
different age groups. The most detailed areas are physical education and the education
of mother tongue. Details and practical pieces of advice are given for artistic education
and, within that, drawing, modelling, designing and musical education. One of the main
tasks of intelligential education is getting to know the world (both the environment and
society) surrounding the children. This was based on forming and introducing dialectical
materialism. This might have been the reason why holidays of sacral nature were ignored.
However, the instructions on learning about the politics of the day and the personality
cult typical of communism were also present beside the general topics (e.g. Gottwald per-
sonality cult, the country’s friendship with the Soviet Union, public celebrations, e.g. the
country’s liberation by the Soviet army).

You can also read about one of the primary objectives of kindergartens, health care
within the topic of physical education and about how to make sure that the upbringing in
the family does not contradict that in the kindergarten. This latter one mostly meant to
shape the behaviour and habits of children. However, the main problem with the differ-
ent types of upbringing was that the introduction of socialism required a completely new
system of ideas and values. These contradicted the previous, traditional values of kinder-
garten teachers, the ones they in fact indented to keep and pass on.” Some chapters cover
the relationship with school and the weekly, daily or half-day agenda of kindergartens. In
1953, the year in scope, these topics were regulated in Hungary by the policies laid out in
the 1951 document called Kindergarten Rules and Regulations.®

At the time of the Slovakian interim curriculum, only one issue of the Letters on
Methodology document series was published in Hungary. This was called Kindergarten
Activities.®" This mainly specified the content of the mandatory activities which were the
primary tools for education according to the Soviet model. It also included the activi-
ties of ethical, intelligential and aesthetic education. Several points of the introduction of
this publication show resemblance to the chapter on the importance of kindergarten ac-
tivities of Sorokina’s aforementioned book. It is no surprise that the journal Kindergarten

% HERMANN, Aliz. Az eszmei-politikai nevelés szolgalatdban. [In Charge of Ideological and Political Educa-
tion]. In Ovodai Nevelés, 1956, ro¢. 9, & 3, s. 100-102.

** KORZENSZKY, Richard. Kett6s nevelés? [Double Education?]. In Mozgé Vilag, 1983, ro¢. 9, ¢. 12, s. 71-78.

% Anon. Rendtartas az 6vodak szamadra. [Kindergarten Rules and Regulations]. Budapest 1951, 47. s.

' Anon. Médszertani Levelek - Ovodai foglalkozasok. [Methodological Letters - Kindergarten Activities].
Budapest 1953, 35 s.

1124/



Materidly/Materials/Materialien

Education had published a piece on a chapter of one of Sorokina’s works, Kindergarten
Pedagogy before the document imposed on kindergartens was issued. This book was set as
a standard for the readers.®

The Hungarian ‘interim curricula’highlights that the mandatory and free activities com-
plement each other, and they are both equally important for the development of children.
Similarly to its Slovakian counterpart, it shows the requirements of activity planning for
the different areas of education for two different age groups and for one sole group within
a kindergarten. The latter version proves the adaptation to the Hungarian circumstances
which has been mentioned before. The Soviet example for one sole group might have been
the last study of issue 45, called The Kindergarten, of the Library of Socialist Education.®®
This specifies how a kindergarten teacher has to prepare for this and provides a sample
for preparing a draft. It includes a weekly routine and finishes with activity examples. It is
not as detailed as the 1953 Slovakian curriculum, however, it is much more of a practical
guide. It recommends manuals for physical education and singing lessons. The publica-
tion called Physical Education in Kindergartens was written by the panel supervised by the
Physical Education Theory academic department of the University of Sports Science.* It
was the professional journal of kindergarten teachers that served as a forum for working
kindergarten teachers to share their opinion on the book and ask the panel questions.®®
The manual called Kindergarten Singing Lessons: Methodology and Songs was published as
an issue of the Library of Socialist Education.® The music methodology schoolbook used
in the kindergarten pedagogue secondary schools was also based on this publication.®”

The contents related to personality cult were also present in Hungary due to following
the Soviet model. This was mentioned as a requirement within the ethical education for
both age groups. The phenomenon called ‘political religion’ might have been behind this.
Politics forced secularisation on the society in the fifties.®® The environment in the era was
secularised. However, given the traditions, Hungarian society needed something to act as
a substitute for religion. This gap was filled by political religion which directly resulted in
the phenomenon of personality cult. Politics was made sacral in the totalitarian one-party
state. This can be interpreted as transforming religious life rather than putting an end
to it. The essential of previous holidays based on religious faith was given a ‘scientific’

2 SZOROKINA, Aleksandra Ivanovna. Az 6vodai foglalkozésok. [The Kindergarten Activities]. In Ovoda
Nevelés, 1953, roc. 6, &. 2, s. 44-47.

¢ USZOVA, Aleksandra Platonovna (ed.). Az évoda. [The Kindergarten]. Budapest 1952, 180 s.

¢ CSEKE, Dénes. Testnevelés az évodaban. [Physical Education in Kindergartens]. Budapest 1952, 222 s.

¢ Anon. Valasz a “Testnevelés az 6vodaban’ c. konyv néhany észrevételére. [Response to Some Comments on
the Book ‘Physical Education in Kindergartens’]. In Ovodai Nevelés, 1953, roc. 6, & 2, s. 38-39.

% BARATH, Istvanné et al. Ovodai énektanitas: médszer és dalok. [Teaching Singing in Kindergartens: Meth-

od and Songs]. Budapest 1951, 143 s.

BARATH, Istvanné et al. Ovodai énektanitas: mdédszer és dalok 6vonsképzok részére. [Teaching Singing in

Kindergartens: Method and Songs for Kindergarten Teacher Schools]. Budapest 1951, 143 s.

% NAGY, Péter Tibor. Jarszalag és aréna. Egyhdz és dllam az oktatdspolitika erdterében a 19. és 20. szazadi
Magyarorszagon. [Walking Aid and Arena. Church and State in the Field of Educational Politics in Hun-
gary in the 19th and 20th Centruy]. Budapest 2000, s. 117, 123.

% on political religion see also e.g. BASKA, Gabriella. Ritualis elemek a Rédkosi-korszak pedagdgiai sajtéjanak
propaganda szovegeiben. [Ritual Elements in the Propaganda Texts of the Pedagogical Press of the Rakosi
Era]. In BASKA, Gabriella - HEGEDUS, Judit (ed.). Egi iskolak, foldi miihelyek. Tanulméanyok a 65 éves
Németh Andras tiszteletére [Celestial Schools, Earthly Workshops: Studies in Honour of the 65-year-old
Andras Németh]. Budapest 2015, s. 344-358; NEMETH, Andrds -BIRO, Zsuzsanna Hanna. A magyar
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approach, e.g. Santa Claus was replaced by Father Winter whom the start of winter was
remembered with”. Christmas was changed to Pine Festivity.”! The beliefs these festivi-
ties were based on could not comply with the materialist and atheist ideology. This might
explain why the document in scope did not refer to the aforementioned holidays at all.

A 1953 issue of the journal Ovodai nevelés (Kindergarten Education) writes about the
analysed methodology letter on kindergarten work in one sole group. The objective of this
article was to promote the document among kindergarten teachers in Hungary. This pub-
lication is a part of a guide created for kindergarten teacher schools. It was also referred
to when discussing preparing drafts. The author praised the letter on methodology as it
helped kindergarten teachers in planning and preparing for activities. However, they also
pointed out that there were still many problems about working plans, schedules and draft
preparations.”” The question of draft preparation, which had not been practiced before, or
at least not the way it was expected in the ‘fifties, generated a real series of debates. This
was published in the 1954 issues of the journal. The summary of the debate was written by
editor in chief Ilona Szabadi.”?

Therefore it is not unexpected that following the publication of the letter on methodol-
ogy, kindergarten supervisors started to focus on the quality of planning and education in
kindergartens. As per a report written in 1955, the level of kindergarten education and that
of preparation for school was of high standard. That was the proof of the strengthening of
the kindergartens’ pedagogical function, as regulated by law, or at least it was meant to be.”

Another source was published around the time when the contents of the methodology
letter were implemented. This book edited by Usova was a Soviet publication on kinder-
garten education. Its Hungarian translation was also published by the Library of Socialist
Education.” However, this was only applied in the Hungarian kindergartens later, as it is
proven by a report in the working plan of a district kindergarten supervising teacher in

neveléstudomdny diszciplina jellemzdinek és kognitiv tartalmainak véltozdsai a 20. szdzad masodik felé-
ben. [Changes in the Characteristics and Cognitive Content of the Hungarian Educational Discipline in
the Second Half of the 20th Century]. In NEMETH, Andras et al. Neveléstudomany és pedagdgiai kom-
munikdcid a szocializmus idGszakaban - Neveléstudomany-torténeti tanulmanyok. [Educational Science
and Pedagogical Communication in the Socialist Era - Historical Studies of Educational Science]. Budapest
2016, s. 7-118; SOMOGY VAR, Lajos et al. Uj elméleti keretek a szocialista neveléstudomany vizsgalatéra.
A politikai vallds. [New Theoretical Frameworks for the Investigation of Socialist Educational Science: Po-
litical Religion]. In Magyar Pedagdgia, 2021, ro¢.121, ¢. 1, s. 85-97; and GONTIER, Thierry. From ‘Political
Theology’ to ‘Political Religion™ Eric Voegelin and Carl Schmitt. In The Review of Politics, 2013, ro¢. 75,
¢ 1,s.25-43.

7 Anon. Hogyan vérjuk Télapot? [How to Prepare for Father Winter’s Arrival?] In Ovodai Nevelés, 1953,
ro€. 6, ¢. 11, 5. 282.

7' VARGHA, Ilona. Késziiliink a Feny6-iinnepélyre. [Preparation for Pine Festivity]. In Ovodai Nevelés, 1953,

roc. 6, ¢. 12, 5. 297-299.

MIKES, Margit. Munkaterv, iitemterv, vazlatkészités kérdéseir6l. [On the Questions Relating to Working

Plans, Schedules and Draft Preparation]. In Ovodai Nevelés, 1953, roé. 6, & 11, 271-273.

73 SZABADI, Tlona. A vazlatirasrol sz6lo vita 6sszefoglalasa. [Summary of the Discussion on Draf Prepara-
tion]. In Ovodai Nevelés, 1955, ro¢. 8, & 2, s. 42.

74 202-1/1955. sz. Ovodai statisztikai felterjesztéshez (Hungarian National Archives).

7> Usova was the leader of the Kindergarten Education Department of the Pedagogy Theory and History
Scientific Research Institute of the Pedagogy Sciences Academy in the Russian Soviet Federative Socialist
Republic. She visited Hungary in 1955 during the month of celebrating the friendship between Hungary
and the Soviet Union, and delivered a lecture to the kindergarten teachers of Budapest as a guest of the
Teachers’ Union; SANDOR, Erné. Pedagogus vendégeink. [Teacher Guests]. In Kéznevelés, 1955, ro¢. 11,
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1956. She set herself the task of studying it as a part of her own upskill.”® The translation
of this book by Usova was only published in Czechoslovakia following the issuing of the
curriculum of 1955, therefore, it could not be used to assist with the interim curricula.””

The two ‘interim curricula’ analysed were important milestones in the process of cre-
ating the content regulators for kindergartens. They were almost leading the way to the
guides published later, analysed in the next subchapter.

Kindergarten Content Regulators - ‘Kindergarten Curricula’

The kindergarten content regulators were established in both countries as a result of a
multiple-stage process some moments of which will be shown.

The only existing rescript’ of the Letters on Methodology, the objective of which was to
create the unified perspective of kindergartens together with the 1953 Nursery School Act,
was analysed in one of Sandor Palfi’s studies. The subtitle Kindergarten Activities clearly
advised the reader that the document only regulated the area of kindergarten lessons, not
the whole kindergarten education. The lessons were considered the most important tool
of kindergarten education that also had an influence on other topics on kindergartens.”

It is no surprise that the Kindergarten Department of the Ministry of Education (fur-
ther referred to as ME) reported on the preparational works of a guide for kindergarten
teachers in Kindergarten Education in May 1954. As per the report, the ministry started
working on the manual on kindergarten education and, within that, on the kindergarten
activity plans following the adoption of the act on kindergartens. Issuing the letter on
methodology was considered the first step in this direction. In the meantime, best prac-
tices were collected, and, using the aforementioned Soviet documents, an experiment plan
was also prepared. The kindergarten curriculum specified by the Central Leadership was
applied in certain kindergartens on a pilot basis, and the observations were recorded too.
Its finalised version was meant to be a chapter of the future manual. The draft version of
the manual and the kindergarten curriculum were, in fact, discussed within the ME in
May 1954.% Gyula Kiss, deputy minister of education, admitted in a speech in 1955 that
the letter on methodology was written in a hurry and therefore has imperfections. This
is why, influenced by the Soviet model, the work a manual on the whole of kindergarten
education started.®’ The deputy minister invited the kindergarten supervisors to a staft
meeting at the beginning of the school year in September 1956. The leader of the commit-
tee editing the Manual advised the attendees on this occasion that that was going to be the
last year with the Letter on Methodology being in effect. They also confirmed that the guide

¢.6,s.128; USZOVA, Aleksandra Platonovna (ed.). Az 6vodai oktatas kérdései. [Questions of Early Child-
hood Education]. Szocialista Nevelés Konyvtara 89. Budapest 1954, 258 s.

76 202-1/1955. sz. Ovodai statisztikai felterjesztéshez (Hungarian National Archives).

7 USOVOVA, A. P. (CAPOVA, Helena trans.). Vyu¢ovani v matet'ské $kole: Sbornik stati. [Teaching in kin-
dergarten: Collection of articles]. Praha 1957, 243 s.

78 PALFI, A magyar 6voda tanulasszemléletének sajitossagai, s. 140-144.

7 1Ibid. s. 142.

% Anon. Az 6vondk kézikonyvének el6készitd munkalatairdl. [About the Preparatory Work for the Kinder-
garten Pedagogues’ Handbook]. In Ovodai Nevelés, 1954, roé. 7, & 5, s. 155-156.

81 KISS, Gyula. Az évodék helyzetérdl és feladatairdl. [On the Status and Tasks of Kindergartens]. In Ovodai
Nevelés, 1955, ro¢. 8, ¢. 3, s. 84-124.
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would be published in time for the next school year. A year later, Kindergarten Education
issued several articles on the guide.*

As per the guide written for kindergarten teachers, called manual, controlling the work
in kindergartens was the responsibility of the district supervisors. One supervisory report
highlighted that the manual was of assistance when defining the educational activities
complying with the kindergartens™ daily agenda. However, it also critically pointed out
that, in some kindergartens, imperfections were discovered related to the preparation of
drafts for tales, poems or physical education specified by the guide.®

This means that the first attempt at comprehensive content regulation for the whole
of kindergarten education in Hungary was made in 1957. This attempt was called the
Educational Work in Kindergartens Guide for Kindergarten Pedagogues,** and it was an offi-
cial instruction from the minister of cultural affairs to adhere to in all kindergartens in the
country.® Its structure was similar to that of school curricula. It specified the ‘schoolwork’
to cover during kindergarten activities, and the content and structure of activities for dif-
ferent age groups or ‘classes’® Of the different curricula, instructional ones were typical
for the ‘fifties. These were documents based on ideology and ideas with content regulated
centrally and strictly, and with detailed objectives and schoolwork.®”

In Czechoslovakia, the interim curriculum accepted in 1953 regulated almost all ar-
eas of kindergarten education but it needed complementation. Therefore, the new kin-
dergarten curriculum (Ucebné osnovy pre materské skoly) was completed with chapters
on planning and methodology, and was published in 1955 as a legal document.® This
was later complemented by other guides, such as The Methodology of Musical Education
in Kindergartens (Metodika hudebni vychovy v matefské skole). Its original was published
in Moscow in 1953.% This is another proof of the Soviet pedagogical literature being ac-
cepted as a standard. The curriculum does not cover the relationship between families

82 SZABADI, Ilona. A kézikényv megjelenésére. [For the Publication of the Handbook]. In Ovodai Nevelés,

1957, ro¢. 10, ¢. 10, s. 228-231.

Evvégi jelentés a sztdlinvarosi jards 6voddinak helyzetérdl az 1957/58-as tanévben. [Year End Report on the

Status of Kindergartens of the Sztdlinvaros District in the 1957/1958 Academic Year]. XXIII. 13a, docu-

ments of the Cultural Management Department of the Fejér County Council Executive Committee, docu-

ments of the Education and Public Education Department/ Kindergarten Matters, no. 108/25-26. box,

1957-58, MNL-FVL (Hungarian National Archives).

8 FOLDES, Klara. Nevelémunka az évodaban. Utmutatas 6véndk szamara. [Educational Work in Kindergar-

tens. Instructions for kindergarten pedagogues]. Budapest 1957, 258 s.

PODRACZKY, Judit et al. “A magyarorszdgi és szlovikiai 6vodai nevelési program sszehasonlité elemzése;’

[Comparative Analysis of Kindergarten Education Programmes in Hungary and Slovakia], In Danubius

Noster, 2022, ro¢. 10, ¢. 4, s. 108.

% PODRACZKY, Judit. Az ¢vodai nevelés torvényi szabalyozasa a 19-20. szézadban: Az ¢vodai nevelés
szamdra megfogalmazott célok és feladatok alakuldsa Magyarorszagon. [Legal Regulation of Kindergar-
ten Education in the 19th and 20th Centuries: the Development of the Aims and Tasks of Kindergarten
Education in Hungary]. In KISS, Vendel (ed.). Az oktatdsi rendszer jogi szabdlyozdsa Magyarorszigon a
19-20. szdzadban: orszdgos torvényektdl a helyi szabdlyozdsig [Legal Regulation of the Educational System in
Hungary in the 19th and 20th Centuries: from National Laws to Local Regulations]. Tatabanya 2003, s. 73.

8 PERJES, Istvan —VASS, Vilmos. A curriculumelmélet miifaji fejlédése. [The Genre Development of Cur-

riculum Theory]. In Uj Pedagdgiai Szemle, 2008, ro¢. 58, ¢. 3, s. 5.

LOVASKO, Ferdinand (ed.). Uéebné osnovy pre materské skoly [Curriculum for Kindergartens]. Bratislava

1955, 109 s.

% VETLUGINOVA, N. V. Metodika hudebni vychovy v matefské skole: Metodicky sbornik. [Methodology of
Music Education in Kindergarten: Methodological Compendium]. Praha 1955, 220 s.
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and kindergartens, however, as a complementation, the book by Papkovska, Cooperation
between Kindergartens and Parents *° (O spoluprdci matetské skoly s rodici) was translated.

The Czechoslovakian Ministry of Education asked for feedback from teachers and the
school governing bodies on how the content of the document could be put into practice.
The kindergartens were still considered as the first stage of upbringing socialist people.
Most Czech and Slovakian experts researching the history of kindergartens agree that the
1955 curriculum needed further amendments and complementation which were included
in the manual published in 1960. The source of this was admittedly the Soviet pedagogy.
As it was done during the creation of its Hungarian counterpart, the forming content of
the Czechoslovakian document was tested in some of the kindergartens, and the feedback
of kindergarten teachers was asked for.”!

The MAXMaps feature of the software MAXQDA allows for the researchers to visual-
ise the document data coded during the study and that of the connection between one or
more codes. The visualisation can help connecting the manifest content to latent elements.

This study only allows for the highlighting of some of the segments.

The ‘curricula’ of the two countries considered to be the spatial dimension of the re-
search show resemblance in several aspects. However, their volume, structure and main
content differ. The chart (Figure 1.) also shows that the text segments of the Hungarian
content regulator resulted in a higher proportion of coding. One reason for this is that the
Hungarian document is significantly longer than its Czechoslovakian counterpart.

The basis of the Soviet pedagogy (that of Makarenko) was the pedagogical optimism of
total educability, hence the same was true for the kindergarten education based on it. Its
grounding was legitimised by materialist psychic theses. It was emphasised that the suc-
cessful development of the socialist society also depended on shaping the personality of
children. Therefore, the pedagogue, who is a key person in the ‘all-powerful’ upbringing
and education based on the results of psychology, has to know the children.?? This was pre-
ceded by the psychics based on the belief in children’s self-development being discredited
in the Stalin era. It was no longer considered a main discipline, and parts of it were inte-
grated into pedagogy. The only type of psychology accepted was the one based on Lenin’s
epistemology. Its objective was the professional support of pedagogy following socialist
trends and that filled by socialist content.”® The psychic studies corresponding to this per-
spective were part of the pedagogy discipline in the kindergarten teacher schools of the

% PAPSKOVSKA, J. 1. (ODVARKOVA, Miloslava trans.) O spolupréci matefské skoly s rodi¢i. [On the Coop-
eration of Kindergartens with Parents]. Praha 1956, 123 s.

KLIMKOVA, Kl4ra. Vychovné vzdélavaci programy ceskych matefskych $kol v dobé totality a po roce 1989.
[Czech Educational Programs of Kindergartens in the Totalitarian Era, and after that 1989]. Brno 2010,
s. 22-23; MAJZLANOVA, Katarina -PAJDLHAUSEROVA, Elena. Tvorivd dramatika v materskej Skole.
[Creative Dramatics in Kindergartens]. Bratislava 2014, s. 65; and PODHAJECKA, Méria - DOBIASOVA,
Miroslava. Hra v kurikule materskej koly. [Play in the Kindergarten Curriculum]. In KANCIR, Jan -
ZELOVA, Veronika (ed.). Priprava uéitelov v procese $kolskych reforiem [Teacher Training in the Process
of School Reforms]. Presov 2009, s. 139-140.

SASKA, Géza. A pedagdgia és a pszicholégia a sztalini korban: A Makarenko-jelenség. [Pedagogy and Psy-
chology in the Stalinist Era: The Makarenko Phenomenon]. In Iskolakulttra, 2021, ro¢. 31, ¢. 5, 16.
DARVAL Tibor. A neveléslélektan a korai Kadar-korszakban. [Education policy and educational psychol-
ogy in the early/classical Kadar-Era]. In Educatio, 2020, ro¢. 29, & 4, s. 582-585; and SASKA, Igény az
igazsdg monopoliumara, s. 13.
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1. The main features of kindergarten education
1.1. objective

1.2. tasks

1.3. principles of educating kindergartners

1.8.1. consideration of the specificities of children
1.83.2. forming habits

2. The casemaps of kindergarten education

2.1. forming groups

2.2. daily agenda

2.3. the organising work of kindergarten..
2.4. relationship with other environments of..

3. The tools of kindergarten education

3.1. games

3.1.1. game types

3.1.2. organising and leading games

3.2. work

3.2.1. areas of work for children

3.2.2. organising and leading children’s work
3.3. education

3.3.1. principles of kindergarten education
3.3.2. importance of kindergarten activities
4. Physical education

4.1. healthcare

4.1.1. environment

4.1.2. nourishment

4.1.3. health-related habits

4.2. assisting physical development

4.2.1. protection of physical safety

4.2.2. tools and forms of physical development
4.3. sport/physical education

4.3.1. content of sport

4.3.2. methodology of sport

5. The basics of ethical education

5.1. the principles of ethical education
5.2. the main areas of ethical education
5.2.1. education about will and character
5.2.2. education about patriotism

5.2.3. working education

5.2.4. community education

5.3. the methods and requirements of ethical..

6. intellectual education

6.1. the principles of intellectual education in..

6.2. introducing children to their environment

6.2.1. the content of introducing children to their..
6.2.2. the methodology of introducing children to.

6.3. mother tongue education

6.3.1. the content of education through mother.
6.3.2. the methodology of education through..

6.4. the development of calculation skills

6.4.1. the content of knowledge related to..
6.4.2. the methodology of knowledge related to..

7. Aesthetic education

7.1. the principles, conditions and tools of..

7.2. fine art — portrayal

7.2.1. content of fine art and portrayal
7.2.2. methodology of fine art and portrayal
7.3. singing and music

7.3.1. content of singing and music

7.3.2. methodology of singing and music
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Figure 1. Coding of content regulators
Compiled by the author based on the coding data.
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day.”* However, it was at the last stage of creating the Hungarian manual that pedagogy was
freed from Stalinist views, hence it was decided that it was to focus on children.”

It is therefore no surprise that most of the coding was done focusing on the specificities
of children in both documents. The organisation of activities and choice of method cor-
responding to the age-related specificities of kindergartners are guidelines for all areas of
education. The different, unique specificities of children are mentioned several times, and
they can be modified according to the expectations. This also confirms that in the second
half of the 1950s, it was unity created from diversity that prevailed instead of unification.

The content scoping was prepared as methodological instructions based on and em-
phasising the principles of the socialist kindergarten education, and assigning tasks to
the fulfilment. The coding also shows the importance of the organising work of nursery
teachers in order to successfully complete the tasks of kindergarten education. This was
particularly important in an era when the majority of kindergartens operated in buildings
unfit for the purpose, the quantity of toys was insufficient, and the number of children was
too high for the rooms and space available.

Not only is it the structure and the approach of the documents that shows that the
pedagogical function, i.e. the preparation for school, of kindergartens became more
significant,” but also the fact that among the major areas of education, it was the intel-
ligential education that was given the heaviest emphasis. However, it was still not lessons
but games that were considered the best way to achieve it. This somewhat doubts whether
kindergarten education was lesson-centred.

However, the healthcare related to physical education, which was one of the main rea-
sons why kindergartens were established at the beginning, was still prevalent. The topic of
nourishment is only touched upon by the manuals in relation to physical education and
healthcare. In the era in scope, kindergartens with daycare providing food were still new.
Those few kindergartens that did provide food were not able to do so by focusing on the
principles of ‘healthy eating’ as their possibilities were limited.*”

The importance and the level of details of musical education within aesthetic education
was the same for both countries.

There is a significant number of codings related to forming habits in the Hungarian
document. This was essential for the integration into institutional upbringing and com-
munities. The institutional upbringing still plays a major role in socialisation and educa-
tion about community as children are educated within and by the communities. This was
given utmost importance in the era in question in order to achieve the acceptance of the
socialist social structure.

The education about patriotism, as a part of ethical education, was an official require-
ment of the Czechoslovakian curriculum. This was only there in the Hungarian instruc-
tion once in a latent way in the form of learning patriotic poems. While there was a whole
chapter in the Slovakian document covering the ethical education, this was not this essen-
tial in the Hungarian instruction where it was included linked to other contents. However,

% KARDOS, Lajos - REZ, Vera. Neveléstan és 1élektan az 6von8képzok szdmara 1. [Pedagogy and Psychology
for Kindergarten Teacher Schools]. Budapest 1954, 149 s.

% see more: DARVAI, Oktataspolitika a korai Kddar-korszakban and DARVAI, A neveléslélektan a korai
Kadar-korszakban, s. 584.

% PODRACZKY et al., A magyarorszagi és szlovékiai 6vodai nevelési program, s. 109.

7 851-3/1952. Jelentés az 6voda miikodésérdl (Hungarian National Archives).
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the education about work was an important part of the socialist ethical education. Work
and pedagogy are two areas both dependent on each other. This was especially the case
in the socialist era.”® In Hungary, the expectations about work-related kindergarten ac-
tivities were elaborated. This was, however, almost completely missing from the Slovakian
curriculum.

The relationship with other environments, e.g. nursery, school, family, was more de-
tailed in the Hungarian document. The reason for this was to promote the children’s uni-
fied upbringing avoiding the aforementioned ‘double upbringing’ The schoolbooks of kin-
dergarten teacher schools also emphasised the unambiguous social influences that had a
powerful effect on the development of children.”

Conclusion

The researched period was far from politically homogeneous, characterized by rapidly
changing political systems and educational policy cycles.'” In the era in scope, pedagogy
was greatly dependent on the political power. The forced educational reform also affected
kindergartens, essentially taking place as part of the school reform intiated by the Soviet
Union, adapting its concept. One of the (theoretical) frameworks for the growing demand
for kindergartens, and the parallel expansion of the kindergarten network, was provided
by efforts towards women’s emancipation, influenced by communist ideology, and the
regulations supporting these efforts, cloaked in the guise of ensuring constitutional rights.
Therefore, copying the Soviet model became a manifest expectation in kindergarten edu-
cation too. In the ambitious program of communist education, the principles of scientific
foundation and the development of a materialist worldview were intended to be enforced,
functioning as a form of cultural colonization.'”" This was valid for the structure of the ed-
ucation system and the work of teachers of the system of institutions in both Hungary and
Czechoslovakia. However, there were slight differences in following the method according
to the changes in politics.'” The laws of 1953 regulating kindergarten education suggested
that the institution of kindergartens was considered more the part of the school system in
Czechoslovakia than in Hungary. The Czechoslovakian content regulator was published as
a curriculum. This was even shown by its title. The translation created for the Hungarian
kindergartens refers to the pedagogues both as kindergarten teachers and as schoolteach-
ers. The kindergarten classrooms are referred to as school classrooms on several occasions.

The educational policy of both countries was heavily influenced by the events in the
Soviet Union in the ‘fifties’ as that was where the governing principles of the states of
the Eastern bloc were devised. The present research did not embark on carrying out a
complete critical analysis also including the political background which would require to

% see more: e.g. SOMOGYVARI, Lajos. Munkdra nevelés a szocialista pedagdgidban: az orosz-szovjet

el6torténet (1917-1958). [Education for Work in Socialist Pedagogy: the Russian-Soviet Prehistory (1917
to 1958)]. In Iskolakultura, 2016, roc. 26, ¢. 1, s. 82-92.

» KARDOS - REZ, Neveléstan és 1élektan, s. 25.

1 DARVAI, Tibor. A magyar neveléstudomany 1945 és 1965 kozott Kelemen Ldszl6 visszaemlékezése alap-
jan. [Hungarian education science between 1945 and 1965 based on the memoirs of Laszlo6 Kelemen].
Iskolakultura, 2024, ro¢. 34, &. 2-3, s. 104.

11 KARADY, Viktor. The social sciences in Hungary during the Cold War and after. In Serendipities, 2020,
roc. 5, ¢. 1-2,5. 19-28.

12 GOLNHOFER - SZABOLCS. A hagyomdnyok megszakitdsa, atértelmezése, s. 26.
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find further sources, both national and international. Of course, kindergarten education
cannot be understood without taking into consideration its social, economic, sociological
and political environment.'” Researching the topic can be challenging as in Hungary, kin-
dergartens are considered to be of ‘low value’ This means that the archives do not have to
work with their documents.'”* This is what makes interdisciplinarity, i.e. using the results
of political science, social history or sociology essential.

The present research focused on one of the segments of kindergarten history, the trans-
lation of Soviet literature used as a standard for the work of kindergarten teachers and its
role in the creation of kindergarten content regulators. Despite the existence of the Soviet
standard, trial and error were part of the process as there was no integrated regulating doc-
ument in the macroregion before the ‘fifties. However, having compared the ‘curricula; it is
clear that, the content and methods of kindergarten education laid out in the documents
of the two countries in scope do reflect the local specificities. This might be the result of
kindergarten politics allowing the members of the process some leeway in interpreting the
Soviet model in a unique way.

The Czechoslovakian curriculum was published earlier than the Hungarian one. This
might explain why the language of socialist propaganda was more prevalent in it. It is no
coincidence that the knowledge of public life, e.g. the friendship with the Soviet Union
or knowing the country’s leaders, was a part of the ‘schoolwork’ even for children in kin-
dergarten. In the Hungarian manual published in 1957, it was only the introduction that
included similar socialist commonplaces. The hidden references to the ‘political religion’
were not there as manifest expectations in the details of input for activities.

Presumably, the examination of the documents of the other countries of the socialist
bloc, e.g. Romania, and, if you were to go a bit further, Bulgaria or the German Democratic
Republic, would also show the existence of unique characteristics beside the generally
dominant, Soviet-socialist educational principles. A future opportunity for the compara-
tive analysis is to broaden the spatial dimension, hence including more data corpora into
the research. Additionally, it could serve as a starting point for examining the impact of
the socialist school reform process and the analyzed content regulations on kindergarten
education in the 1960s and later periods.

Acknowledgement

This research was funded by the PhD Research Grant of the New National Excellence
Program (Uj Nemzeti Kivéléség Program). This means that it was conducted with the
professional support funded by the national research, development and innovation fund
of the UNKP-22-3-1I New National Excellence Program of the Ministry of Culture and
Innovation.

103 KERI, Katalin. Lanynevelés és néi mivelddés az tjkori Magyarorszagon. [Girls' Education and Female
Culture in Modern Hungary]. Pécs 2018, s. 20.

see more KOLTAI Gébor. A févarosi oktatdsi-nevelési szervek maradando értékii iratainak feltirdsa és
gytjtése I. [The exploration and collection of the permanent records of the capital’s educational institu-
tions L.]. In Levéltari szemle, 2020, ro¢. 70, ¢. 4, s. 33-36.

104

/133/



Studia Historica Nitriensia 2025/ro¢nik 29/¢. 1

List of sources and literature:
Archive sources:

Magyar Nemzeti Levéltar Fejér Varmegyei Levéltara (MNL FVL - Hungarian National Archives)
XXIIL 13a, Fejér Megyei Tanacs Végrehajto Bizottsaga Miivel6désiigyi szakigazgatasi szervének
iratai, Oktatdsi és Népmiivelési Osztaly iratai/Ovodak 1952/25-26. doboz [documents of the
Cultural Management Department of the Fejér County Council Executive Committee, docu-
ments of the Education and Public Education Department/ Kindergartens, no. 851-852/25-26.
box, 1952].

Editions of historical sources:

31. Zakon zo dna 24. aprila 1953 o skolskej sustave a vzdelavani ucitelov ($kolsky zdkon). In Sbierka
zékonov republiky Ceskoslovenskej, 1953.

1953. évi III. torvény a kisdeddvasrdl. In Magyar Kozlony, 1953, no. 9, s. 73-74.

Anon. Rendtartas az évodak szamara. Budapest 1951.

Anon. Szovjet 6vondk nevelési tapasztalatai. Szocialista Nevelés Konyvtara 12. Budapest 1951.

Anon. Hogyan varjuk Télap6t? In Ovodai Nevelés, 1953, vol.6, no.11, p. 282

Anon. Médszertani Levelek - Ovodai foglalkozasok. Budapest 1953.

Anon. Prechodné u¢ebné osnovy pre materské skoly. Bratislava 1953.

Anon. Valasz a “Testnevelés az 6vodaban’ c. kényv néhdny észrevételére. In Ovodai Nevelés, 1953,
vol. 6, no. 2, pp. 38-39.

Anon. Az 6vonék kézikonyvének el6készité munkdlatairél. In Ovodai Nevelés, 1954, vol. 7, no. 5,
pp. 155-156.

BARATH, Istvanné et al. Ovodai énektanitds: médszer és dalok. Budapest 1951.

BARATH, Istvanné et al. Ovodai énektanitds: médszer és dalok 6von8képzok részére. Budapest 1951.

BLEHER, E. N. (MOLLAY, Karoly trans.) Szervezett foglalkozas az évodaban. Szocialista Nevelés
Konyvtara 3. Budapest 1950.

CSEKE, Dénes. Testnevelés az vodaban. Budapest 1952.

FOLDES, Klara. Nevelémunka az 6vodaban. Utmutatés 6vonék szamara. Budapest 1957.

KARDOS, Lajos — REZ, Vera. Neveléstan és lélektan az 6von8képzok szdmara 1. Budapest 1954.

KISS, Gyula. Az 6vodak helyzetérél és feladatairél. In Ovodai Nevelés, 1955, vol. 8, no. 3, pp. 84-124.

LOVASKO, Ferdinand (ed.). U¢ebné osnovy pre materské $koly. Bratislava 1955.

MIKES, Margit. Munkaterv, iitemterv, vézlatkészités kérdéseirdl. In Ovodai Nevelés, 1953, vol. 6,
no. 11, pp. 271-273.

PAPSKOVSKA, J. I. (ODVARKOVA, Miloslava trans.) O spolupraci matetské skoly s rodi¢i. Praha
1956.

REMETE, Dezs6 (trans.). Az 6vodai nevelés gyakorlata a Szovjetunioban. Budapest 1949.

SANDOR, Erné. Pedagbgus vendégeink. In Koznevelés, 1955, vol. 11, no. 6, p. 128.

SOROKINA, Aleksandra Ivanovna. Dogkol naja pedagogika: u¢ebnoje posobije dlja pedagogiceskich
ucilis¢. Moskva 1951.

SOROKINA, A. I. (MIHAL, Jan trans.). Pedagogika predskolského veku: u¢ebnd pomocka pre
predskolské pedagogické ucilistia. Bratislava 1953.

SOROKINA, Aleksandra Ivanovna. Az 6vodai foglalkozasok. In Ovoda Nevelés, 1953, vol. 6, no. 2,
pp. 44-47.

SOROKINA, Aleksandra Ivanovna. Az évodai nevelés elmélete. Szocialista Nevelés Konyvtara 76.
Budapest 1953.

SZABADI, Ilona. A vézlatirasrél sz616 vita dsszefoglalésa. In Ovodai Nevelés, 1955, vol. 8, no. 2, p. 42.

SZABADI, Ilona. A kézikényv megjelenésére. In Ovodai Nevelés, 1957, vol. 10, no. 10, pp. 228-231.

/134/



Materidly/Materials/Materialien

SZABO, Ferencné (ed.). Nevelési tapasztalatok az 6vodaban. Szocialista nevelés kényvtéra 59. Bu-
dapest 1952.

TEMESI, Alfréd. A csehszlovak iskolaiigy fejlédésének és jelenlegi helyzetének attekintése. In Peda-
gogiai Szemle, 1955, vol. 5, no. 3, pp. 328-337.

USZOVA, Aleksandra Platonovna (ed.). Az 6voda. Budapest 1952.

USZOVA, Aleksandra Platonovna (ed.). Az dévodai oktatds kérdései. Szocialista Nevelés Konyvta-
ra 89. Budapest 1954.

USOVOVA, A. P. (CAPOVA, Helena trans.). Vyu¢ovéni v matei'ské $kole: Sbornik stati. Praha 1957.

VANA, Josef. A csehszlovak iskolatérvény. In Koznevelés, 1949, vol. 5, no. 1-2, pp. 8-9.

VARGHA, Ilona. Késziiliink a Fenyé-iinnepélyre. In Ovodai Nevelés, 1953, vol. 6, no. 12, pp. 297-299.

VETLUGINOVA, N. V. Metodika hudebni vychovy v matei'ské skole: Metodicky sbornik. Praha 1955.

Monographs:

Anon. Mateiské skoly v CSSR: vyvoj od vzniku do r. 1983. Ustav $kolskych informaci p¥i minister-
stvu $kolstvi CSR, Praha 1985.

ANWEILER, Oskar et al. Bildungspolitik in Deutschland 1945-1990: Ein historisch-vergleichender
Quellenband. Opladen 1992.

DAFINOIOU, Ion - LUNGU, Ovidiu. Research Methods in the Social Sciences. Berlin 2003.

DARVAL Tibor. Oktatéspolitika a korai Kddar-korszakban, a Tanit6 cimu folyoirat elemzése alap-
jan. Budapest 2022.

GARROUSTE, Christelle. 100 Years of Educational Reforms in Europe: a Contextual Database.
Luxembourg 2010.

GOLNHOEFER, Erzsébet. Hazai pedagogiai nézetek 1945-1949. Pécs 2004.

HOTI'MHA, EA. TIpoeKkTHas fesTeIbHOCTD KaK CPECTBO 00y4YeH s ieTell JOLIKOTBHOTO Bo3pacTta
cuety. Exarepun6ypr 2017.

JANCEK, Jozef. Detska opatroviia v Prievidzi. 1888-1988. K storo¢nici materského $kolstva v Prie-
vidzi. Prievidzi 1989.

KERI, Katalin. Linynevelés és ni miivel6dés az ujkori Magyarorszagon. Pécs 2018.

KLIMKOVA, Kléra. Vychovné vzdélavaci programy ceskych mateiskych skol v dobé totality
a po roce 1989. Brno 2010.

KUCKARTZ, Udo. Qualitative Inhaltsanalyse. Methoden, Praxis, Computerunterstiitzung. Wein-
heim Basel 2012.

MAJZLANOVA, Katarina ~-PAJDLHAUSEROVA, Elena. Tvorivé dramatika v materskej skole. Bra-
tislava 2014.

MOLNAR-KOVACS, Zséfia. A magyar tankonyvkutatésok forrasdimenzioi (1867-1918). Pécs 2019.

NAGY, Péter Tibor. Jarszalag és aréna. Egyhaz és dllam az oktataspolitika erGterében a 19. és
20. szazadi Magyarorszagon. Budapest 2000.

PSENAK, Jozef. Pramene k dejindm ¢eskoslovenského $kolstva. Bratislava 1979.

SANTHA, Kélmdan. Bevezetés a kvalitativ pedagogiai kutatds médszertandba. Budapest 2009.

SANTHA, Kélman. Kvalitativ tartalomelemzés. Budapest 2022.

SZABOLCS, Eva. Kvalitativ kutatési metodolégia a pedagégiaban. Budapest 2001.

SZTRINKONE NAGY, Irén. Ové-iskola, gyermekkert, 6voda: A kisgyermekkor neveléstorténete.
Budapest 2009.

VAG, Otté. Ovoda és 6vodapedagogia. Budapest 1979.

VAG, Ott6. Reformelméletek és reformmozgalmak a pedagdgidban. Budapest 1985.

Articles in Journals, Chapters in Monographs:

ACZEL, Zséfia. Uzemi 6voddk 1945 és 1975 kozott. In Iskolakultira, 2012, vol. 22, no. 5, pp. 37-55.

/135/



Studia Historica Nitriensia 2025/ro¢nik 29/¢. 1

ANDERSON, Stephen. E. Moving change: Evolutionary perspectives on educational change. In
HARGREAVES, Andy et al. Second international handbook of educational change. Dordrecht
2009, pp. 65-84.

BASKA, Gabriella. Ritualis elemek a Rakosi-korszak pedagdgiai sajtojanak propaganda szovegei-
ben. In BASKA, Gabriella - HEGEDUS, Judit (ed.). Egi iskolak, foldi m{ihelyek. Tanulmanyok
a 65 éves Németh Andras tiszteletére Budapest, 2015, pp. 344-358.

DARVAL Tibor. A neveléslélektan a korai Kadar-korszakban. In Educatio, 2020, vol. 29, no. 4,
pp. 582-591.

DARVAI, Tibor. Makarenko-értelmezések Magyarorszagon a hosszi 1950-es években. In Iskola-
kultdra, 2021, vol. 31, no. 5, pp. 27-40.

DARVAI, Tibor. A magyar neveléstudomany 1945 és 1965 kozott Kelemen Laszl6 visszaemlékezése
alapjan. [Hungarian education science between 1945 and 1965 based on the memoirs of Laszlo
Kelemen)]. Iskolakultura, 2024, vol. 34, no. 2-3, pp. 104-116.

GABZDILOVA, Sonia. Miesto a tlohy materskych $kol na slovensku v systéme komunistickej
vychovy (1948-1953). In Studia Historica Nitriensia, 2021, vol. 25, no. 1, pp. 254-269.

GECZI, Jénos. A szovjet pedagdgiai minta. A szovjet és a szovjet minta nyoman kialakitott nemzeti
torekvések sajtoreprezentacioja. In Iskolakultdra, 2006, vol. 16, no. 9, pp. 24-38.

GOLNHOFER, Erzsébet. Rendszervaltasok a tudomany legitimacidjaban — Magyarorszag, 1945-
1949. In SZABOLCS, Eva (ed.). Pedagdgia és politika a XX. szézad masodik felében Magyaror-
szagon.. Budapest 2006, pp. 9-28.

GOLNHOFER, Erzsébet - SZABOLCS, Eva. A hagyoményok megszakitésa, atértelmezése a peda-
gbgiai tankdnyvekben az 6tvenes évek elsé felében. In NEMETH, Andras - PUKANSZKY, Béla
(ed.). Gyermekek, tandrok, iskoldk — egykoron és ma. Tanulmanyok a 90 éves Mészaros Istvan
tiszteletére. Budapest 2017, pp. 22-31.

GOLNHOFER, Erzsébet - SZABOLCS, Eva. A Szocialista Nevelés Kényvtara 1950-1957. Politikai
termék vagy tudomanyos produktum? In GARAI, Imre et al. (ed.). Mestermunka: A neveléstu-
domany aktualis diskurzusai. Budapest 2020, pp. 160-173.

GONTIER, Thierry. From ‘Political Theology’ to ‘Political Religion™: Eric Voegelin and Carl Schmitt.
In The Review of Politics, 2013, vol. 75, no. 1, pp. 25-43.

GUBRICOVA, Janette. Forming Pupil ‘s Positive Relationship to the Soviet Union in the Period of
Socialism in Czechoslovakia Through the Lens of Chronicles. In Slovensky narodopis / Slovak
Ethnology, 2021, vol. 69, no. 2, pp. 236-254.

HERMANN, Aliz. Az eszmei-politikai nevelés szolgalatiban. In Ovodai Nevelés, 1956, vol. 9, no. 3,
pp. 100-102.

KARADY, Viktor. The social sciences in Hungary during the Cold War and after. In Serendipities,
2020, vol. 5, no. 1-2, pp. 19-28.

KASACOVA, Bronislava. Od detskych opatrovni po predskolskti edukiciu. In GASPAROVA,
Eva - MINOVA, Monika (ed.). Od detskej opatrovne k materskej $kole. Banska Bystrica 2009,
pp. 11-18.

KELEMEN, Elemér. Az évoda a magyar tarsadalom torténetében III. In Ovodai Nevelés, 2000,
vol. 62, no. 6, pp. 252-256.

KERI, Katalin. Gyermekkép Magyarorszagon az 1950-es évek elsé felében. In PUKANSZKY, Béla
(ed.). Két évszazad gyermekei Budapest 2003, pp. 229-247.

KOLTAI, Gabor. A févarosi oktatasi-nevelési szervek maradandé értékd iratainak feltarasa és
gytjtése I. In Levéltari szemle, 2020, vol. 70, no. 4, pp. 31-51.

KOSTRUB, Dusan. Montanae Civitatis Neosoliensis philanthropicum institutum - schola pro educa-
tione infantum (Ecce eventum!). Quantuscumque, quid agis? In GASPAROVA, Eva - MINOVA,
Monika (ed.). Od detskej opatrovne k materskej $kole. Banska Bystrica 2009, pp. 47-53.

KORZENSZKY, Richard. Kett6s nevelés? In Mozgé Vilag, 1983, vol. 9, no. 12, pp. 71-78.

/136/



Materidly/Materials/Materialien

KOGER, Yvetta. ‘Tessék lerajzolni, hogy méar négyéves elmultam’ A Ludas Matyi évodaképe az
otvenes évekbdl. In Polymatheia, 2022, vol. 19, no. 1-2, pp. 210-233.

KUCKARTZ, Udo. Qualitative Text Analysis: A Systematic Approach. In KAISER, Gabriele -
PRESMEG, Norma (ed.). Compendium for Early Career Researchers in Mathematics Educa-
tion. Hamburg 2019, s. 181-197.

LIPNICKA, Milena. Kapitoly o podmienkach rozvoja materskych $kol na Slovensku. Zilina 2016.
s. 27-29, 41-43.

LUKAC, Eduard. K diskusii o povojnovom vyvoji $kolstva z hladiska tradicii reformného pedago-
gického hnutia. In KUDLACOVA, Blanka (ed.). Pedagogické myslenie a §kolstvo na Slovensku
od konca druhej svetovej vojny po obdobie normalizacie. Trnava 2017, pp. 117-128.

LUKAC, Eduard. Pedagogické ndzory a posobenie ev. ucitela a $kolského ingpektora Michala Sekeya
v ramci reformy $kolstva a vzdeldvania na Slovensku v prvej polovici 20. storo¢ia. In Historia
Ecclesiastica, 2017, vol. 8, no. 1, pp. 105-119.

MILLEIL Zsuzsa - IMRE, Robert J. The ‘Cosmopolitan’ Project and Hungarian Kindergarten Edu-
cation: Re-reading Socialism. In Prospects, 2013, vol. 43, no. 2, pp. 133-149.

MILLEI, Zsuzsa. Memory and Kindergarten Teachers’ Work: Children’s Needs before the Needs
of the Socialist State. In Globalisation, Societies and Education, 2013, vol. 11, no. 2, s. 170-193.

NEMES-WEBER, Zséfia. A nék tdmeges munkaba allasinak hatdsai az 6vodaiigyre Magyarorsza-
gon az 1950-es években. In SZOKE-MILINTE, Eniké (ed.). Pedagégiai mozaik. Budapest 2019.

NEMETH, Andras -BIRO, Zsuzsanna Hanna. A magyar neveléstudomany diszciplina jellemz&i-
nek és kognitiv tartalmainak valtozésai a 20. szdzad médsodik felében. In NEMETH, Andras et
al. Neveléstudomany és pedagdgiai kommunikécié a szocializmus id6szakaban — Neveléstudo-
many-torténeti tanulmanyok. Budapest 2016, s. 7-118.

NEMETH, Andrés - PUKANSZKY, Béla. Life Reform, Educational Reform and Reform Pedagogy
from the Turn of the Century up until 1945 in Hungary. In Espacio, Tiempo y Educacion, 2020,
vol. 7, no. 2, pp. 157-176.

NEMETH, Déra Katalin. Practical Training and Practice Kindergardens at the Kindergarten Insti-
tute in Sopron (1964-1972). In KERI, Katalin (ed.). Fejezetek a neveléstudomdny és a nétorténet
korébol. Sopron 2023, pp. 44-52.

NOBIK, Attila. Neveléstorténet tankonyvek az 6tvenes években. In Iskolakulttra, 2008, vol. 18,
no. 3-4, pp. 39-49.

PATYI, Gébor. Szakmai vita az 6vo- és tanitoképzés akadémiai szinti egyesitésérél a pedagd-
giai sajtoban 1957-ben. In KOVACSNE TOTH, Timea (ed.). A tanitéképzés multja, jelene V,
a tanarképzés multja, jelene II. Szombathely 2020), pp. 58-66.

PALFI, Sandor. A magyar 6voda tanuldsszemléletének sajatossagai az 1950-es években az 6vodai
alapdokumentumok titkrében. In BAKOSI KOVACS, Eva (ed.). Tarsadalomtudoményi tanul-
manyok III. Tanulmanykétet a Debreceni Egyetem Gyermeknevelési és Feln6ttképzési Kar ok-
tatoinak irasaibdl. Debrecen 2010. pp. 137-149.

PERJES, Istvan -VASS, Vilmos. A curriculumelmélet miifaji fejlédése. In Uj Pedagdgiai Szemle,
2008, vol. 58, no. 3, pp. 3-9.

PODHAJECKA, Maria - DOBIASOVA, Miroslava. Hra v kurikule materskej $koly. In KANCIR,
Jén — ZELOVA, Veronika (ed.). Priprava ucitelov v procese $kolskych reforiem. Presov 2009,
pp. 139-148.

PODRACZKY, Judit. Az évodai nevelés torvényi szabélyozdsa a 19-20. szdzadban: Az 6vodai
nevelés szamara megfogalmazott célok és feladatok alakuldsa Magyarorszagon. In KISS, Ven-
del (ed.). Az oktatasi rendszer jogi szabalyozdsa Magyarorszagon a 19-20. szazadban: orszagos
torvényektdl a helyi szabalyozasig Tatabanya 2003, pp. 69-83.

PODRACZKY, Judit et al. A magyarorszagi és szlovdkiai 6vodai nevelési program 6sszehasonlité
elemzése. In Danubius Noster, 2022, vol. 10, no. 4, pp. 107-132.

1137/



Studia Historica Nitriensia 2025/ro¢nik 29/¢. 1

SASKA, Géza. Igény az igazsag monopoliuméra I-11. A politikai és a vilagnézeti marxizmus-le-
ninizmus a sztalini kor pedagdgia tudomanyaban. In Pedagdgiatorténeti Szemle, 2018, vol. 4,
no. 1-2, pp. 1-52.

SASKA, Géza. A pedagdgia és a pszicholégia a sztélini korban: A Makarenko-jelenség. In Iskolakul-
tara, 2021, vol. 31, no. 5, pp. 6-26.

SMELOVA, Eva. Ceska matefska $kola v historickém vyvoji. In GASPAROVA, Eva - MINOVA,
Monika (ed.). Od detskej opatrovne k materskej $kole. Banska Bystrica 2009, pp. 19-23.

SOMOGYVARI, Lajos. Munkéra nevelés a szocialista pedagogidban: az orosz-szovjet elétorténet
(1917-1958). In Iskolakultdra, 2016, vol. 26, no. 1, pp. 82-92.

SOMOGYVARI, Lajos. Political Decision-Making in Socialist Education: a Hungarian Case Study
(1958-1960). In History of Education, 2019, vol. 48, no. 5, pp. 664-681.

SOMOGYVARI, Lajos et al. Uj elméleti keretek a szocialista neveléstudomény vizsgélatara. A poli-
tikai vallas. In Magyar Pedagdgia, 2021, vol. 121, no. 1, pp. 85-97.

SOMOGYVARI, Lajos. Communist Hungarian School in the Memories of Emigrated Children. In
History of Education and Children’s Literature, 2023, vol. 18, no. 1, pp. 95-114.

SZABOLCS, Eva - GOLNHOFER, Erzsébet. A szocialista Nevelés Konyvtéra: torekvés a szocialista
pedagoégia kialakitdsara, 1950-1957. In FEHERVARI, Aniké (ed.). A Borsszem Jankétél Bolog-
naig. Metszéspontok. Budapest 2018, pp. 12-32.

SZELEWA, Dorota. Three Faces of Familialism: Comparing Family Policies. In the Czech Republic,
Hungary and Poland, RC19 Annual Academic Conference Social Policy in a Globalizing World:
Developing a North-South Dialogue (2006)

VALUCH, Tibor. Volt-e ‘szocialista’ tarsadalom Magyarorszagon? In Beszéls, 2001, vol. 6, no. 4,
pp. 72-78.

VARGOVA, Michaela. Materska $kola v zrkadle ¢asu. In Zbornik odbornych prispevkov Spolo¢nost
pre predskolskd vychovu Presov a Banska Bystrica. Cadca 2019, pp. 75-95.

ZACHAROVA, Jarmila. Komparécia vyvinu vysokého $kolstva na Slovensku v XX. a v XXI. storo¢i.
In REDZINSKIEGO, Kazimierza - LAPOTA, Mirostawa (eds.). Pedagogika XXII. Czestochowa,
2013, s.259-277.

Word count: 15 208
Numbers of characters (including spaces): 104 686

/138/



Materidly/Materials/Materialien

Main categories

Categories

Sub-categories

1. The main features of kin-
dergarten education
(this includes those pas-
sages and statements that
determine the content
and quality of the work
in the kindergarten)

1.1.

objective (reference to
this)

1.2.

tasks (an indication of
the actions to support

the achievement of the
objective)

1.3.

principles of educating
kindergartners (in ac-
cordance with the cur-
rent expectations of the
fifties)

1.3.1. consideration of the
specificities of chil-
dren

1.3.2. forming habits

2. The casemaps of kinder-
garten education (this
includes passages and
statements relating to the
framework of everyday
educational work in kin-
dergartens)

2.1.

forming groups (ac-
cording to the specific
conditions)

2.2.

daily agenda (pre-
scribed framework)

2.3.

the organising work
of kindergarten peda-
gogues (in order to
create the conditions)

2.4.

relationship with other
environments of edu-
cation (creche, family,
school)

3. The tools of kindergarten
education (this includes
passages and statements
referring to activity
forms in kindergarten)

3.1.

games (as the main
activity of a kindergar-
ten child)

3.1.1. game types
3.1.2. organising and lead-
ing games

3.2

work (as a tool of so-
cialisation)

3.2.1. areas of work for
children
organising and lead-

ing children’s work

3.2.2.

3.3.

education (the educa-
tional function of the
kindergarten)

3.3.1. principles of kinder-
garten education
importance of kin-

dergarten activities

3.3.2.

/139/




Studia Historica Nitriensia 2025/ro¢nik 29/¢. 1

4. Physical education (this
includes all passages and
statements that are relat-
ed to the healthy devel-
opment of the child and
the satisfaction of her or
his physical needs)

4.1.

healthcare (as a basic
function of kindergar-
ten)

4.1.1.
4.1.2.
4.1.3.

environment
nourishment

health-related habits

4.2.

assisting physical de-
velopment (reference
to this)

4.2.1.

4.2.2.

protection of physical
safety

tools and forms of
physical development

4.3.

sport/physical educa-
tion (the organisational
framework of the
movement)

4.3.1.
4.3.2.

content of sport
methodology of sport

. The basics of ethical
education (this includes
passages and statements
relating to the behavior
required for integration
into society and the es-
tablishment of a system
of customs and rules)

5.1.

the principles of ethical
education (reference to
this)

5.2.

the main areas of ethi-
cal education (in ac-
cordance with the cur-
rent expectations of the
fifties)

5.2.1.

5.2.2.

5.2.3.
5.2.4.

educating civilised
behaviour/education
about will and char-
acter

education about pat-
riotism

working education
community educa-
tion

5.3.

the methods and re-
quirements of ethical
education (for the
foundations of socialist
ethics)
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6. intellectual education
(this includes passages
and statements referring
to literacy content, the
development of intellec-
tual abilities and the de-
velopment of the world
view expected in society)

6.1. the principles of intel-
lectual education in
kindergartens (refer-
ence to this)

6.2. introducing children
to their environment
(outlining the expected
literacy content)

6.2.1. the content of intro-

6.2.2. the methodology of

ducing children to
their environment

introducing children
to their environment

6.3. mother tongue educa-
tion (reference to the
importance of mother
tongue education)

6.3.1. the content of educa-

6.3.2. the methodology of

tion through mother
tongue

education through
mother tongue

6.4. the development of
calculation skills (as an
intellectual ability)

6.4.1. the content of knowl-

6.4.2. the methodology of

edge related to quan-
tity, space and forms

knowledge related to
quantity, space and
forms

7. Aesthetic education (this
includes passages and
statements related to the
child’s aesthetic activity
and the development of
his or her creative skills)

7.1. the principles, condi-
tions and tools of aes-
thetic education (for
the kindergarten age

group)

7.2. fine art — portrayal (as
for the development of
creativity)

7.2.1. content of fine art

7.2.2. methodology of fine

and portrayal

art and portrayal

7.3. singing and music (as
an area of aesthetic
activity)

7.3.1. content of singing

7.3.2. methodology of sing-

and music

ing and music

Table 2. Category system (compiled by the author).
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